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Relationships, Learning and 

Behaviour in Education Establishments Guidance 

Policy and Guidance Statement 

This guidance was developed in response to the publication of the Scottish Government 
Included, Engaged and Involved Part 3: A Relationships and Rights-based Approach to 
Physical Intervention in Schools. It supports Aberdeenshire Council’s strategic priorities 
by creating safe, respectful learning environments that promote wellbeing and inclusion 
(Living well locally), encouraging positive relationships and community cohesion 
(Connected communities), and preparing confident, skilled learners for future 
employment (A sustainable economy). During development, the Public Sector Equality 
Duty and Fairer Scotland Duty were actively considered to embed equality and fairness 
throughout the policy and guidance. 

The guidance was developed by the short-life Relationships, Learning and Behaviour 
working group, which comprised of; Secondary School Senior Leaders, Primary Head 
Teachers and Central Officers. Further feedback was sought from the Pupil 
Participation Forum and parents and carers. The guidance document includes the use 
of physical intervention and replaces the Relationships, Learning and Behaviour Interim 
Guidance, 2022. 

The law requires that restraint, including seclusion, should always be a last resort and 
used only when all other approaches have been attempted. This is why the use of 
physical intervention and seclusion are included within this Relationships, Learning and 
Behaviour guidance and not as a separate stand-alone guidance. 

This document aligns with national and statutory requirements, including:  

▪ Education (Additional Support for Learning) (Scotland) Act 2004  
▪ Equality Act 2010 
▪ Getting It Right For Every Child (GIRFEC) (2008) 
▪ Guidance on the Presumption to Provide Education in a Mainstream Setting 

(2019) 
▪ Included, Engaged and Involved Part 3: A Relationships and Right-based 

Approach to Physical Intervention in Schools 
▪ The Children and Young People (Scotland) Act (2014)  
▪ United Nations Convention on the Rights of the Child (UNCRC) 

In addition to the above requirements, the guidance takes into consideration the 
recommendations and findings of: The Children and Young People’s Commissioners 
Report No Safe Space Fostering a Positive, Inclusive and Safe School Environment 
Guidance and Risk Assessments for Violent, Aggressive and Dangerous Behaviour 
Guidance.  
 
 

https://www.legislation.gov.uk/asp/2004/4/contents
https://www.legislation.gov.uk/ukpga/2010/15/contents
https://www.gov.scot/policies/girfec/
https://www.gov.scot/publications/guidance-presumption-provide-education-mainstream-setting/
https://www.gov.scot/publications/guidance-presumption-provide-education-mainstream-setting/
https://www.gov.scot/publications/guidance-presumption-provide-education-mainstream-setting/
https://www.gov.scot/publications/included-engaged-involved-part-3-relationships-rights-based-approach-physical-intervention-schools/
https://www.gov.scot/publications/included-engaged-involved-part-3-relationships-rights-based-approach-physical-intervention-schools/
https://www.legislation.gov.uk/asp/2014/8/contents/enacted
https://www.legislation.gov.uk/asp/2014/8/contents/enacted
https://www.unicef.org.uk/what-we-do/un-convention-child-rights/
https://www.cypcs.org.uk/resources/no-safe-place/
https://www.gov.scot/binaries/content/documents/govscot/publications/advice-and-guidance/2025/06/fostering-positive-inclusive-safe-school-environment-guidance/documents/fostering-positive-inclusive-safe-school-environment-guidance/fostering-positive-inclusive-safe-school-environment-guidance/govscot%3Adocument/fostering-positive-inclusive-safe-school-environment-guidance.pdf
https://www.gov.scot/binaries/content/documents/govscot/publications/advice-and-guidance/2025/06/fostering-positive-inclusive-safe-school-environment-guidance/documents/fostering-positive-inclusive-safe-school-environment-guidance/fostering-positive-inclusive-safe-school-environment-guidance/govscot%3Adocument/fostering-positive-inclusive-safe-school-environment-guidance.pdf
https://www.gov.scot/binaries/content/documents/govscot/publications/advice-and-guidance/2025/06/risk-assessment-guidance-violent-aggressive-dangerous-behaviour-local-authorities-educational-settings/documents/violent-aggressive-dangerous-behaviour-risk-assessment-guidance/violent-aggressive-dangerous-behaviour-risk-assessment-guidance/govscot%3Adocument/violent-aggressive-dangerous-behaviour-risk-assessment-guidance.pdf
https://www.gov.scot/binaries/content/documents/govscot/publications/advice-and-guidance/2025/06/risk-assessment-guidance-violent-aggressive-dangerous-behaviour-local-authorities-educational-settings/documents/violent-aggressive-dangerous-behaviour-risk-assessment-guidance/violent-aggressive-dangerous-behaviour-risk-assessment-guidance/govscot%3Adocument/violent-aggressive-dangerous-behaviour-risk-assessment-guidance.pdf


  

Relationships, Learning and Behaviour in Education Establishments Guidance, August 2026   2 

 

Contents 
 

1. Scope 3 

2. Context, Purpose and Principles 3 

2.1 Context  

2.2 Purpose  

2.3 Guiding Principles  

3. Universal and Targeted Support 4 

3.1 Aberdeenshire Staged Assessment and Intervention Process  

3.2 Inclusive Whole School Approaches  

3.3 Aberdeenshire Framework of Interventions  

4. Prevention 6 

4.1 Planning Preventative Approaches  

4.2 Leadership and Culture of the School  

4.3 Promoting Positive Relationships, Behaviour and Wellbeing  

4.4 Engaging Children, Young People and their Parents in Preventative Approaches  

4.5 Positive Learning Environments  

4.5.1 Physical Environment  

4.5.2 Learning, Teaching and Assessment Strategies  

5. Co-regulation and De-escalation: Alternatives to Restraint and Seclusion 10 

5.1 Features of Co-regulation and De-escalation  

5.2 Pupil-Led and Staff-Led Withdrawal  

6. Physical Intervention, Restraint and Seclusion 12 

6.1 Definitions  

6.2 Restraint  

6.3 Mechanical Restraint  

6.4 Protective Physical Interventions  

6.5 Seclusion  

7. Post-Incident Support, Review and Actions 16 

7.1 Post-Incident Support  

7.2 Post-Incident Review  

7.3 Summary of Post Incident Actions  

8. Reporting, Recording and Monitoring 17 

8.1 Reporting to Parents/Carers  

8.2 Reporting to Aberdeenshire Council Central Officers  

8.3 Child Protection Referrals  

8.4 Recording  

8.5 Monitoring  

8.6 Duty of Care  

8.7 Ongoing Risk of Distressed Behaviour  

9. Staff Continuing Professional Development and Training 20 

10. Relationships, Learning and Behaviour Guidance Update Information 20 



  

Relationships, Learning and Behaviour in Education Establishments Guidance, August 2026   3 

 

1. Scope 

The scope of this guidance and associated Policy extends to all Aberdeenshire 
schools and to all practitioners working within those schools.  

2. Context, Purpose, and Principles 

2.1 Context 

The Getting It Right For Every Child (GIRFEC) approach to improving outcomes for 
children and young people, takes a holistic approach to the wellbeing of children and 
young people. GIRFEC advocates preventative work and early intervention to 
support children, young people, and their families through the provision of strong 
universal services, and partnership working with other services when needed. 
GIRFEC emphasises that while children and young people will have different 
experiences in their lives, they all have the right to expect appropriate support from 
adults to allow them to grow and develop and to reach their full potential. 

The United Nations Convention on the Rights of the Child (UNCRC) sets out the 
fundamental rights and freedoms of all children and young people. The United 
Nations Convention on the Rights of the Child (Incorporation) (Scotland) Act 2024 
intends to deliver a proactive culture of everyday accountability for children’s rights 
(up to the age of 18). The legislation ensures that children’s rights are respected, 
protected and fulfilled in accordance with the UNCRC, and this is taken account of in 
this guidance. 

The use of restraint, including seclusion on children and young people have 
significant implications for their rights, in particular with respect to the following 
incorporated articles:  

▪ Article 2 (non-discrimination)  
▪ Article 3 (the best interests of a child)  
▪ Article 12 (respect for the views of the child)  
▪ Article 19 (protection from violence, abuse and neglect)  
▪ Article 23 (children with a disability)  
▪ Article 24 (health and health services)  
▪ Article 28 (right to education)  
▪ Article 29 (aims of education)  
▪ Article 37 (inhumane treatment and detention)  
▪ Article 39 (recovery from trauma and reintegration) 

2.2  Purpose 

Following the publication of Included, Engaged and Involved Part 3: A Relationships 
and Rights-based Approach to Physical Intervention in Schools by the Scottish 
Government in November 2024, it was recognised that the previous interim policy 
and guidance predates this National guidance. In addition, three further National 
guidance documents were published during the summer of 2025. These were: 
Fostering a Positive, Inclusive and Safe School Environment Guidance, Risk 
Assessments for Violent, Aggressive and Dangerous Behaviour Guidance and the 
Education Scotland Guidance on Developing a Local Relationship and Behaviour 
Policy.  

The purpose of this guidance and associated policy is to support and promote a 
culture and ethos within all learning communities whereby everyone; children, young 
people, parents / carers and staff, feel included, respected, safe and secure and 

https://asn-aberdeenshire.org/policies-and-guidance/
https://www.legislation.gov.uk/asp/2024/1/contents
https://www.legislation.gov.uk/asp/2024/1/contents
https://education.gov.scot/resources/improving-relationships-and-behaviour/relationships-and-behaviour-developing-a-school-policy/
https://education.gov.scot/resources/improving-relationships-and-behaviour/relationships-and-behaviour-developing-a-school-policy/
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where their achievements and contributions are valued and celebrated.  

It aims to improve children and young people’s learning experiences in school by:  

▪ promoting positive relationships, behaviour and wellbeing  

▪ minimising the use of restraint and seclusion and eliminating their misuse  

▪ ensuring children and young people’s rights are understood, respected 
and complied with in all decisions around the use of physical intervention. 

2.3 Guiding Principles 

The guiding principles of this guidance and associated policy reflect children’s human 
rights, and the Nurture Principles. Practice is underpinned by:  

▪ all behaviour is communication, and a child or young person’s distressed 
behaviour may indicate an unmet need. All efforts should be made to 
understand and address those needs;  

▪ all children and young people have a right to have their views sought and 
considered in decisions about them;  

▪ all children and young people have the right to be cared for, protected 
from harm and to grow up in a safe environment in which their rights are 
respected and their needs met; and 

▪ restraint, including seclusion, should not be viewed as, or become, routine 
practice in schools and should not routinely form part of a child or young 
person’s support plan. They should only be used:  

o within a culture that prioritises positive relationships, behaviour, 
wellbeing, and planned preventative approaches; 

o to avert an immediate risk of injury to the child or young person, 
or to others, where no less restrictive option is viable;  

o for the shortest time necessary and in the safest, least 
restrictive manner; 

o by those who are trained (except in emergency situations 
where no trained staff are available); and 

o where it does not degrade, punish or deprive a child or young 
person of their liberty. 

3. Universal and Targeted Support 

Every child and young person is unique and while they will all share core needs, they 
may at different times have different needs reflecting their individual circumstances. 
Whilst individuals never fit neatly into frameworks, support available is either 
Universal (core support from Education) Generally Available (extra help routinely available 
through wider Universal Services), or Targeted Support/Intervention (either through 
provision of targeted support/resources via Universal Services or involvement of a 
Targeted/Specialist Service).  
  

https://www.nurtureuk.org/the-six-principles-of-nurture/


  

Relationships, Learning and Behaviour in Education Establishments Guidance, August 2026   5 

 

 
 
 
 
 
 
 
 
 
 

Education providers also have duties to make reasonable adjustments for children 
and young people with disabilities under the 2010 Act and these adjustments may be 
necessary at any stage of the support detailed above. 

3.1 Aberdeenshire Staged Assessment and Intervention Process 

The purpose of the staged assessment and intervention process is to ensure that 
pupil needs are supported early and by the least intrusive means. An Aberdeenshire 
wide approach ensures that the needs of children and young people are met in a fair, 
consistent and transparent way across all schools.  

Full details of the Aberdeenshire school’s Staged Assessment and Intervention 
Process can be found on the Inclusion, Equity and Wellbeing website.   

3.2  Inclusive Whole School Approaches 

A whole school inclusive approach embeds practices in the everyday life of a school 
that are known to be effective in supporting pupils with additional support needs. 
These practices often also benefit other learners who do not have additional support 
needs. 

There are a number of whole school inclusive approaches that schools are 
embedding in Aberdeenshire schools as part of the universal offer to all children and 
young people. These are:  

▪ The CIRCLE Resource; 

▪ Play Based Learning; 

▪ Understanding and Supporting Autistic Learners; 

▪ Dyslexia Friendly Schools;  

▪ Inclusive Communication Approaches; 

▪ Trauma Informed Practice and Nurture Approaches;  

▪ Restorative Approaches  

▪ Culturally Responsive Schools.  

Further information on Aberdeenshire’s Universal Offer can be found on the 
Inclusion, Equity and Wellbeing website.   

3.3  Aberdeenshire Framework of Interventions  

The Aberdeenshire Framework of Interventions includes a range of approaches 
aimed at supporting children and young people with social, emotional and 
psychological wellbeing needs within their community.  It is a resource designed to 
enable staff to identify possible evidence based interventions to meet a particular 
wellbeing need and should be used alongside Aberdeenshire’s Staged Assessment 

https://asn-aberdeenshire.org/policies-and-guidance/
https://asn-aberdeenshire.org/policies-and-guidance/
https://asn-aberdeenshire.org/wp-content/uploads/2024/09/Inclusion-in-Aberdeenshire-Schools.pdf
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and Intervention Process. The Framework of Interventions can be accessed by 
school staff on VIVA Arcadia.  

4. Prevention 

All behaviour is communication and distressed behaviour in a child or young person 
may indicate an unmet need or that they are experiencing a stressor too great for 
them to manage. Some children and young people may also show behaviours that 
are beyond their control as they are linked to a disability or an additional support 
need. Work should be undertaken to understand the factors giving rise to distressed 
behaviours and implement preventative strategies and approaches wherever 
possible. 

Working with parents, children / young people and partner services through the 
GIRFEC single or multi-agency Child’s Plan processes can help identify and find 
solutions to difficulties before situations escalate. A comprehensive assessment over 
time is essential to inform planning. Observational tools such as ABC Charts can be 
used by schools and parents/carers to understand specific behaviours by 
systematically recording incidents of dysregulation in a particular way.  An ABC chart 
tracks the antecedents and consequences of a behaviour which, over time, can help 
identify patterns indicative of the root cause of a behaviour.  This can then support 
the development of effective and preventative support strategies. 

Further information on Education Single-Agency Assessments can be found within 
the Single Agency Identifying, Assessing and Planning for the meeting of Wellbeing 
Needs Guidance for Schools. 

Creating learning opportunities for all pupils in relation to diversity and additional 
support needs can develop a more inclusive environment where peers have greater 
understanding and empathy for each other, in turn reducing the escalation of some 
situations before they occur.    

4.1 Planning Preventative Approaches 

When a pupil displays behaviours of concern and is at risk of being dysregulated 
and/or may result in a risk to themselves or others, a Consistent Approach Plan 
can be helpful. This plan details the child or young person’s needs and defines the 
agreed approach to be used by all adults working with the individual pupil to promote 
consistency. Any known helpful preventative and post-incident strategies, along with 
any known unhelpful strategies, should be included in the plan. 

A Risk Assessment may not always be required, but when there is a demonstrable 
and ongoing risk to the health, safety and wellbeing of a child or young person or to 
others within the school, this is required and will inform and supplement the 
Consistent Approach Plan.  

The Aberdeenshire Consistent Approach Plan and Risk Assessment guidance and 
associated templates can be found within VIVA Arcadia. All support, including these 
preventative approaches, should be reviewed regularly to ensure they remain effective. A 
trauma-informed, solution-focused approach is essential throughout the ongoing cycle of 
assessment, planning and implementation of supports. 

  

https://aberdeenshire.sharepoint.com/sites/ECSEducation2/Shared%20Documents/Forms/AllItems.aspx?FolderCTID=0x0120007CEA2738DF4A804B93A3D944B092B684&id=%2Fsites%2FECSEducation2%2FShared%20Documents%2FGeneral%2FInclusion%2C%20Equity%20%26%20Wellbeing%2FAdditional%20Support%20for%20Learning%20Guidance%20and%20Associated%20Templates%20and%20Resources%2FFramework%20of%20Interventions
https://asn-aberdeenshire.org/policies-and-guidance/
https://asn-aberdeenshire.org/policies-and-guidance/
https://aberdeenshire.sharepoint.com/sites/ECSEducation2/Shared%20Documents/Forms/AllItems.aspx?FolderCTID=0x0120007CEA2738DF4A804B93A3D944B092B684&id=%2Fsites%2FECSEducation2%2FShared%20Documents%2FGeneral%2FInclusion%2C%20Equity%20%26%20Wellbeing%2FWhole%20School%20Guidance%20and%20Associated%20Templates%20and%20Resources%2FBehaviour
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4.2 Leadership and Culture of the School 

A school’s culture, ethos and values are critical to promoting positive relationships, 
behaviour and wellbeing. Angela Morgan’s review of Additional Support for Learning 
Implementation, 2020 found that positive school cultures develop where the key 
conditions for implementation are in place, which includes: 

▪ values-driven leadership 

▪ an open and robust culture of communication, support and challenge - 
underpinned by trust, respect and positive relationships 

▪ resource alignment, including time for communication and planning 
processes 

▪ methodology for delivery of knowledge learning and practice development, 
which incorporates time for coaching, mentoring, reflection and 
embedding into practice 

As set out in Fostering a Positive, Inclusive and Safe School Environment Guidance, 
school culture is shaped by shared values, clear expectations, consistent practice 
and the appropriate use of consequences. Illustrative examples of consequences 
can be found within Appendix 1 of the Fostering a Positive, Inclusive and Safe 
School Environment guidance and can also be accessed on VIVA Arcadia. These 
foundations are essential to creating a positive, inclusive and safe environment for 
everyone in the school community, and to promoting positive relationships, behaviour 
and wellbeing. 

Leadership at all levels is essential to setting high standards and clear expectations 
on the use of preventative approaches across the school and minimising the use of 
restraint and seclusion.  

Leadership teams must ensure that learning environments are risk assessed where 
required, and appropriate measures are put in place to reduce, as far as possible, 
the risk of injury arising from highly distressed behaviour. Risk assessment is 
therefore a part of preventative practice, as outlined in the Risk Assessments for 
Violent, Aggressive and Dangerous Behaviour Guidance. 

When Senior Leaders agree it is necessary, the Aberdeenshire Consistent Approach 
Plan and Risk Assessment should be used for this purpose, which can be accessed 
on VIVA Arcadia.  

4.3 Promoting Positive Relationships, Behaviour and Wellbeing 

All school staff are responsible for recognising and responding to the needs of the 
children and young people in their care, and for promoting their wellbeing and 
readiness to learn.  

Building positive relationships is a core professional skill for teachers and is reflected 
in the General Teaching Council for Scotland Professional Standards. The Education 
Scotland Guidance for Developing a Local Relationships and Behaviour Policy sets 
out general principles and a suggested framework for schools developing or 
reviewing their local policy. Schools may also find the “Reflective Questions” in 
Appendix 2 of the Fostering a Positive, Inclusive and Safe School Environment 
Guidance helpful. These questions are also available within VIVA Arcadia.  

Within Curriculum for Excellence and the General Teaching Council for Scotland 
standards, all staff are expected to take a proactive approach to promoting positive 
relationships and behaviour across the classroom, playground and wider school 

https://www.gov.scot/publications/additional-support-learning-action-plan-progress-report/
https://www.gov.scot/publications/additional-support-learning-action-plan-progress-report/
https://www.gov.scot/binaries/content/documents/govscot/publications/advice-and-guidance/2025/06/fostering-positive-inclusive-safe-school-environment-guidance/documents/fostering-positive-inclusive-safe-school-environment-guidance/fostering-positive-inclusive-safe-school-environment-guidance/govscot%3Adocument/fostering-positive-inclusive-safe-school-environment-guidance.pdf
https://www.gov.scot/binaries/content/documents/govscot/publications/advice-and-guidance/2025/06/fostering-positive-inclusive-safe-school-environment-guidance/documents/fostering-positive-inclusive-safe-school-environment-guidance/fostering-positive-inclusive-safe-school-environment-guidance/govscot%3Adocument/fostering-positive-inclusive-safe-school-environment-guidance.pdf
file:///C:/Users/llees1/AppData/Local/Microsoft/Windows/INetCache/Content.Outlook/G4I3T4B5/VIVA%20Arcadia
https://www.gov.scot/binaries/content/documents/govscot/publications/advice-and-guidance/2025/06/risk-assessment-guidance-violent-aggressive-dangerous-behaviour-local-authorities-educational-settings/documents/violent-aggressive-dangerous-behaviour-risk-assessment-guidance/violent-aggressive-dangerous-behaviour-risk-assessment-guidance/govscot%3Adocument/violent-aggressive-dangerous-behaviour-risk-assessment-guidance.pdf
https://www.gov.scot/binaries/content/documents/govscot/publications/advice-and-guidance/2025/06/risk-assessment-guidance-violent-aggressive-dangerous-behaviour-local-authorities-educational-settings/documents/violent-aggressive-dangerous-behaviour-risk-assessment-guidance/violent-aggressive-dangerous-behaviour-risk-assessment-guidance/govscot%3Adocument/violent-aggressive-dangerous-behaviour-risk-assessment-guidance.pdf
https://aberdeenshire.sharepoint.com/sites/ECSEducation2/Shared%20Documents/Forms/AllItems.aspx?FolderCTID=0x0120007CEA2738DF4A804B93A3D944B092B684&id=%2Fsites%2FECSEducation2%2FShared%20Documents%2FGeneral%2FInclusion%2C%20Equity%20%26%20Wellbeing%2FWhole%20School%20Guidance%20and%20Associated%20Templates%20and%20Resources%2FBehaviour
https://www.gtcs.org.uk/knowledge-base/categories/professional-standards
https://education.gov.scot/resources/improving-relationships-and-behaviour/relationships-and-behaviour-developing-a-school-policy/
https://education.gov.scot/resources/improving-relationships-and-behaviour/relationships-and-behaviour-developing-a-school-policy/
https://www.gov.scot/binaries/content/documents/govscot/publications/advice-and-guidance/2025/06/fostering-positive-inclusive-safe-school-environment-guidance/documents/fostering-positive-inclusive-safe-school-environment-guidance/fostering-positive-inclusive-safe-school-environment-guidance/govscot%3Adocument/fostering-positive-inclusive-safe-school-environment-guidance.pdf
https://www.gov.scot/binaries/content/documents/govscot/publications/advice-and-guidance/2025/06/fostering-positive-inclusive-safe-school-environment-guidance/documents/fostering-positive-inclusive-safe-school-environment-guidance/fostering-positive-inclusive-safe-school-environment-guidance/govscot%3Adocument/fostering-positive-inclusive-safe-school-environment-guidance.pdf
https://aberdeenshire.sharepoint.com/sites/ECSEducation2/Shared%20Documents/Forms/AllItems.aspx?id=%2Fsites%2FECSEducation2%2FShared%20Documents%2FGeneral%2FInclusion%2C%20Equity%20%26%20Wellbeing%2FWhole%20School%20Guidance%20and%20Associated%20Templates%20and%20Resources%2FBehaviour%2FSupporting%20Documents&viewid=583e18d2%2Dc95f%2D4304%2D905a%2D72687fbc64d0&FolderCTID=0x0120007CEA2738DF4A804B93A3D944B092B684
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community. The Health and Wellbeing curriculum includes specific experiences and 
outcomes that are the responsibility of all practitioners, including: 

▪ establishing open, positive, supportive relationships across the 
community, where children and young people will feel that they are 
listened to, and where they feel secure in their ability to discuss sensitive 
aspects of their lives 

▪ promoting a climate in which children and young people feel safe and 

secure 

▪ modelling behaviour which promotes health and wellbeing and 
encouraging it in others 

▪ using learning and teaching methodologies which promote effective 

learning 

▪ being sensitive and responsive to the wellbeing of each child and young 
person 

All adults are role models for the behaviour they expect to see. When difficulties 
arise, staff should engage positively with restorative approaches and work to repair 
relationships. Everyone working with children and young people should aim to 
provide relationships that are consistent, kind, hopeful and supportive. 

The One Good Adult Job Description reflects what children and young people say 
matters most in adults who support them well and can be a useful tool for schools. 
Further information on putting this into practice is available in the NHS Education for 
Scotland (NES) One Good Adult Implementation Guidance. 

Children and young people may form strong, trusting relationships with individual 
members of staff. Schools should recognise that the absence of a staff member who 
usually provides support may cause distress. For children and young people at risk 
of significant distress, schools should aim to ensure there is a small group of trusted 
adults they feel safe with. This helps reduce reliance on one member of staff and 
supports continuity of care. 

4.4 Engaging Children, Young People and their Parents in Preventative 
Approaches 

Children, young people and their parents or carers should be actively involved in 
developing preventative approaches to distressed behaviour. Wherever possible, 
children and young people should be supported to make decisions about their 
environment, their support and the use of preventative approaches. 

The Lundy Model of Child Participation provides a framework for understanding a 
child or young person’s right to participation under Article 12 of the UNCRC. It should 
be used to help them express their views and to ensure those views are considered 
in decisions that affect them. 

The four elements of the Lundy model, have a rational chronological order: 

Space: Children and young people must be given space and inclusive 
opportunities to form and express their view 

Voice: Children and young people must be facilitated to express their view 

Audience: The view must be listened to 

Influence: The view must be acted upon, as appropriate 

Further information on the Lundy Model can be found on the Queen's University of 
Belfast website. 

https://www.nes.scot.nhs.uk/media/lqzlbup2/draft-one-good-adult-implementation-guidance.pdf
https://www.qub.ac.uk/Research/case-studies/childrens-participation-lundy-model.html
https://www.qub.ac.uk/Research/case-studies/childrens-participation-lundy-model.html
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Schools can also draw upon specialist support through input from the Aberdeenshire 
Educational Psychology Service, Allied Health Partners and the Children’s Social 
Work Service, where appropriate. 

4.5 Positive Learning Environments 

4.5.1 Physical Environment 

The physical learning environment can have a significant impact on children and 
young people and should be considered carefully. As part of a nurturing approach, it 
should provide a safe base. The CIRCLE Resource supports class teachers to create 
inclusive classrooms for all learners and to evaluate the learning environment. 
Consideration should be given to: 

▪ classrooms and common areas that are not over-stimulating 

▪ spaces that children and young people can choose to access themselves 
if they find this helpful (including an individualised safe space)  

▪ quieter, calmer spaces that can be used to facilitate positive participation 
and decision making or where additional communication support may be 
provided  

• spaces that can facilitate both low and high-stimulus activity to support 
any specific sensory needs 

The Scottish Government Sensory-Inclusive Learning Environments: Additional 
Support for Learning Environments guide highlights sensory differences among 
learners and shows how physical environments can affect learning, teaching and 
assessment. It also explains that environments which do not take account of sensory 
differences and disabilities may contribute to: 

▪ Lower participation; 

▪ Reduced achievement; 

▪ Higher absence; 

▪ Increased anxiety; 

▪ Poorer mental health outcomes; 

▪ Gaps in learning;  

▪ Increased avoidance and absence; 

▪ Inability to self-regulate (dysregulation).  

The ALDO "Understanding Sensory Behaviours" online course provides information 
to support staff to identify a pupil’s sensory needs at an early stage. 

4.5.2 Learning, Teaching and Assessment Strategies 

Communication difficulties are closely linked to distressed behaviour. Group 
instructions should be brief, clear and positively phrased. Some pupils may need 
information repeated individually, demonstrated, supported through signing or other 
non-verbal communication methods, or reinforced with visual supports to help them 
understand what is expected of them. Effective communication can reduce 
confrontation, support participation and strengthen positive relationships. Further 
guidance and training are available through the Aberdeenshire Inclusive 
Communication Toolkit on the Inclusion, Equity and Wellbeing website. 

Staff should plan and establish clear expectations for everyday routines, such as 

https://aberdeenshire.sharepoint.com/sites/ECSEducation2/Shared%20Documents/General/Inclusion,%20Equity%20%26%20Wellbeing/Universal%20Offer%20to%20Children%20and%20Young%20People%20Within%20Aberdeenshire/CIRCLE
https://www.gov.scot/binaries/content/documents/govscot/publications/advice-and-guidance/2026/03/sensory-inclusive-learning-environments-additional-support-learning/documents/sensory-inclusive-learning-environments-additional-support-learning/sensory-inclusive-learning-environments-additional-support-learning/govscot%3Adocument/sensory-inclusive-learning-environments-additional-support-learning.pdf
https://www.gov.scot/binaries/content/documents/govscot/publications/advice-and-guidance/2026/03/sensory-inclusive-learning-environments-additional-support-learning/documents/sensory-inclusive-learning-environments-additional-support-learning/sensory-inclusive-learning-environments-additional-support-learning/govscot%3Adocument/sensory-inclusive-learning-environments-additional-support-learning.pdf
https://aldo.aberdeenshire.gov.uk/totara/dashboard/index.php
https://aldo.aberdeenshire.gov.uk/course/view.php?id=822
https://asn-aberdeenshire.org/inclusive-communication-toolkit/
https://asn-aberdeenshire.org/inclusive-communication-toolkit/
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entering and leaving learning spaces, seeking help, using resources, and requesting 
water or toilet breaks. Predictability can reduce anxiety, and many children and 
young people, particularly those with additional support needs, benefit from clear, 
consistent routines. These expectations should be taught actively. 

As set out in the Fostering a Positive, Inclusive and Safe School Environment 
Guidance, expectations should be inclusive and reflect the range of ages and 
developmental stages across the school community. They should be framed in ways 
that children and young people are able to meet. 

Descriptive encouragement and praise are key tools for promoting positive behaviour 
in all learning environments. Specific feedback helps pupils understand what they are 
doing well and supports the development of behavioural awareness. 

Many children, young people and adults find change difficult, particularly those with 
additional support needs. Preparing individual pupils and whole classes for change, 
whether small or significant, can help them feel safe and reduce anxiety. Because 
anxiety and feelings of unsafety can contribute to distress, many pupils also benefit 
from the regular use of visual supports to prepare for change. Guidance on planning 
for and meeting additional support needs during significant key transitions can be 
found within the Aberdeenshire ASN Transition Planning Guidance. 

Differentiated learning involves adapting learning, teaching and assessment to meet 
an individual pupil’s needs. By differentiating learning, teachers develop multiple 
starting points and pathways which are tailored to a pupil’s individual learning needs. 
This can be achieved through modifying the following aspects of learning: 

▪ Content e.g., use of learning materials at different levels 

▪ Process e.g., varying the length of time a pupil has to complete a task 

▪ Product e.g., giving pupils a choice in how they express their ideas or 
required learning 

▪ Learning environment e.g., having areas in the classroom for some pupils 
to work quietly without distraction. 

The above is not an exhaustive list, but the earliest, least intrusive and collaborative 
approaches should be adopted when meeting needs and managing safe and 
productive environments for learning.  

5.  Co-regulation and De-escalation: Alternatives to Restraint and Seclusion 

Even when preventative approaches are in place, there will be times when a child or 
young person needs adult support to regulate their emotions, behaviour and stress 
within the school environment. Most children and young people, given time and 
appropriate support, will develop the ability to self-regulate when distressed. 
However, some children and young people, including those with complex additional 
support needs or experiences of trauma, may need ongoing or periodic adult support 
to help them regulate their emotions or behaviour. This is known as co-regulation. 

Misunderstandings and disagreements can arise at times and may quickly increase 
anger and stress. In these situations, de-escalation strategies can help reduce the 
intensity of the dispute. Used together, co-regulation and de-escalation can provide 
effective alternatives to seclusion and restraint. 

  

https://www.gov.scot/binaries/content/documents/govscot/publications/advice-and-guidance/2025/06/fostering-positive-inclusive-safe-school-environment-guidance/documents/fostering-positive-inclusive-safe-school-environment-guidance/fostering-positive-inclusive-safe-school-environment-guidance/govscot%3Adocument/fostering-positive-inclusive-safe-school-environment-guidance.pdf
https://www.gov.scot/binaries/content/documents/govscot/publications/advice-and-guidance/2025/06/fostering-positive-inclusive-safe-school-environment-guidance/documents/fostering-positive-inclusive-safe-school-environment-guidance/fostering-positive-inclusive-safe-school-environment-guidance/govscot%3Adocument/fostering-positive-inclusive-safe-school-environment-guidance.pdf
https://asn-aberdeenshire.org/policies-and-guidance/
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5.1 Features of co-regulation and de-escalation include:  

▪ communicating in a calm, non-judgemental and non-threatening manner;  

▪ maintaining a quiet sensory environment by speaking in a quiet voice, 
reducing the number of people present, noise and, if possible, reducing 
lighting;  

▪ giving the child or young person time to regain their composure;  

▪ distraction in the moment where this is helpful to the child or young 
person;  

▪ an activity or movement break that supports self-regulation;  

▪ time with a trusted adult or time alone with an adult in close proximity 
(within sight and hearing) if the child or young person identifies that this 
would be helpful to them;  

▪ respecting a child or young person’s personal space, by maintaining a 
suitable distance;  

▪ being mindful of using open and engaged body language, facial 
expressions and tone of voice (and only speaking when appropriate);  

▪ identifying and responding to what would be most helpful to the child or 
young person in the moment; and  

▪ accommodating, where possible, any previously agreed strategies or 
unplanned requests that would help the child or young person to self-
regulate, including a pupil-led withdrawal. 

Education Scotland Information Note on Co-regulation and De-escalation can be 
found in Appendix 1.  

De-escalation training is available to all staff through Maybo’s "Positive Approaches 
to Behaviour and Safer De-escalation" course on ALDO. 

CALM Theory Training is a more in-depth course that develops understanding of 
behaviours that challenge, including how to reduce and prevent them over time. 

Further information on registering staff for CALM Theory Training is available by 
contacting calm@aberdeenshire.gov.uk. 

Article 19 of the UNCRC makes clear that children and young people have a basic 
human right to dignity. Staff should protect that dignity and use positive, relationship-
based approaches to resolve difficulties. 

Where possible, staff should use redirection or a quiet word rather than addressing a 
child or young person in full view of a class or group. If a situation escalates in front 
of others, it may be necessary to remove the group from the learning environment 
while the situation is managed. In these circumstances, all staff should be familiar 
with individual Consistent Approach Plans, Risk Assessments and local procedures 
for seeking support from colleagues. 

Staff should always use their professional judgement and knowledge of individual 
pupils to choose the least intrusive, most effective way to co-regulate or de-escalate 
a situation, taking account of the key features of co-regulation and de-escalation set 
out above. 

Emotion Coaching is an approach that helps children and young people understand 
the emotions they experience, why those emotions arise and how to respond to them 

https://aldo.aberdeenshire.gov.uk/course/view.php?id=2338
https://aldo.aberdeenshire.gov.uk/course/view.php?id=2338
mailto:calm@aberdeenshire.gov.uk
https://cypcs.org.uk/rights/uncrc/articles/article-19/#%3A%7E%3Atext%3DArticle%2019%20of%20the%20UNCRC%20says%20that%20if%2Cyoung%20people%20should%20be%20investigated%20by%20the%20authorities
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effectively. 

The approach is based on the understanding that all behaviour is communication and 
that nurturing, emotionally supportive relationships are central to helping children and 
young people regulate their feelings and behaviour. 

Emotion Coaching recognises that all emotions are natural, normal and valid. It uses 
empathy during moments of heightened emotion to help children and young people 
develop more effective ways of responding.  

Training is available through the Educational Psychology Service via 
eps@aberdeenshire.gov.uk. 

5.2 Pupil-Led and Staff-Led Withdrawal  

The definition of Pupil-Led Withdrawal is “where a child or young person 
temporarily moves away, at their choice, from a situation they are finding challenging 
to a place where they have a better chance of regulating their emotions and 
behaviour. The child or young person is free to leave the space they have moved to.” 

The definition of Staff-Led Withdrawal is “working with a child or young person to 
move away from a situation they are finding challenging to a place where they have a 
better chance of regulating their emotions and behaviour. The child or young person 
is free to leave the space they have moved to.” 

Information on what should be considered when using pupil-led or staff-led 
withdrawal, along with safeguards for their use, can be found in Appendix 2. 

6.  Physical Intervention, Restraint and Seclusion 

6.1 Definitions 

Physical Intervention: 

Physical intervention can be used in a variety of ways; from being a strategy agreed 
in a support plan to decisions taken following an immediate risk assessment in an 
emergency situation. It is defined as being: 

“Physical contact carried out with the purpose of providing support to or 
preventing the actions of a child or young person.” 

Non-Restrictive Physical Intervention is when there is physical contact between a 
member of staff and a child or young person for the purpose of education, 
communication, providing aid, reassurance or comfort where there is no element of 
restraint, e.g. giving a child or young person a helping hand if they have fallen over. 

Restraint:  

There are many types of restraint, which is sometimes referred to as restrictive 
practice. Restraint can involve physical contact (e.g. physical and mechanical 
restraint) and acts such as seclusion. Restraint is defined as being: 

“An act carried out with the purpose of restricting a child or young person’s 
movement, liberty and/or freedom to act independently.” 

Physical Restraint is defined as:  

“The use of direct physical force to restrict freedom of movement.” 

  

mailto:eps@aberdeenshire.gov.uk
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Mechanical Restraint is defined as:  

“The use of equipment to restrict freedom of movement.” 

Seclusion is defined as: 

“An act carried out with the purpose of isolating a child or young person, 
away from other children and young people and staff, in an area in which 
they are prevented from leaving.” 

6.2 Restraint 

 6.2.1 Considerations and safeguards when using Restraint 

▪ Restraint must always be as a last resort.  

▪ Restraint must never be used as a form of punishment or as a means of 
securing a child or young person’s compliance.` 

▪ Measures must be actively taken to minimise the use of restraint.  

▪ The use of restraint for reasons relating to a child or young person’s 
disability is unlikely to be considered an appropriate response to 
distressed behaviour. 

▪ Restraint should only be used by staff who have been appropriately 
trained in its safe use (except in emergency situations where no trained 
staff are available).  

▪ A risk assessment should always take place.  

▪ The least restrictive response available must be used. 

▪ Restraint should only be used for the shortest time necessary and in the 
least restrictive manner possible.  

▪ The method, severity and duration of restraint must be proportionate to the 
risk of injury posed.  

▪ Every effort should be made to protect the dignity of the child or young 
person being restrained. 

▪ Where possible, an adult witness should be present to monitor the 
wellbeing and risk of injury to the child or young person during the use of 
restraint.  

▪ During the restraint, every effort should be made to convey a strong sense 
of care and concern.  

There are further considerations and safeguards which apply to Physical Restraint, 
these are: 

▪ Physical restraints vary in severity, use of force and level of 
restrictiveness.  

▪ Children are developing physically and psychologically, making them 
particularly vulnerable to harm from physical restraint.  

▪ All physical restraint techniques must be risk assessed before use in 
school. 

▪ Certain types of physical restraint must never be used, e.g. holding a child 
down on the floor, wrapping the pupil’s arms across the front of their body, 
holds around the neck, holds that involve the use of pain, hyper extending 
and/or putting pressure on joints, applying pressure to the torso, chest, 
neck, abdomen or groin areas, hyper flexing the person.   
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▪ All steps should be taken to minimise the risk of injury during the physical 
restraint. 

▪ Where it is possible, no other pupils should be present when the physical 
restraint is occurring. 

Full details of considerations and safeguards when using Restraint can be found in 
Appendix 4. 

6.2.2 Physical Restraint Training 

The only training in Physical Intervention permitted by Aberdeenshire Council Education & 
Children’s Services is Crisis and Aggression Limitation Management (CALM) training. Staff 
who use CALM techniques must have received the required training and it is the 
responsibility of the Head Teacher to ensure that staff follow the correct procedures related 
to this approach. Further Information on training and the use of CALM is outlined in 
Appendix 3 - De-escalation and Physical Intervention Training. 
 
6.3 Mechanical Restraint 

Many children and young people use equipment provided by health and social care 
services to support their daily healthcare needs, e.g. postural supports, headrests, 
wheelchairs, hoists, etc. Where the use of such equipment in schools involves an 
element of restriction of movement, e.g. a wheelchair strap, its use could be 
considered a mechanical restraint.  

The use of a seatbelt during transportation in a motorised vehicle is a precondition of 
safe travel. Used appropriately this would not be considered as Mechanical 
Restraint within the terms of this guidance.  

All efforts must be made to avoid the misuse of any equipment that could restrict 
movement. It is important that in addition to the safeguards for using any type of 
restraint, the additional safeguards detailed below must be in place to ensure the 
safety and wellbeing of children and young people at all times. 

The use of any equipment with a restrictive element should:  

▪ Form part of an agreed needs-based assessment, planning and 
implementation process and be regularly reviewed.  

▪ Only be used in accordance with its agreed use. 

▪ Only be used by staff who have been appropriately trained in its safe use.  

▪ Be used with the consent of the child or young person, wherever possible.  

▪ Always be supervised.  

▪ Never be used as a form of punishment, securing compliance or as a 
response to distressed behaviour. 

▪ Be reported, recorded and monitored if its use was unplanned or if it was 
used for a longer period of time or more frequently than anticipated. 

6.4 Protective Physical Interventions  

Protective Physical Interventions are those that involve physical contact that serve to 
block, deflect or redirect a pupil’s actions or disengage from a pupil’s grip, but from 
which a pupil can move freely away. CALM Escapes techniques fall into this 
category of interventions and should not be confused with restraint. These do not 
have to be reported, however recording the use of these may help a school to 
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identify further support required for that child or young person.  

6.5 Seclusion 

Seclusion is where a pupil has been moved to a space or room against their will 
(possibly involving a physical restraint). 

The pupil cannot leave the space in which they have been secluded. This may be 
because staff are blocking an open door or are in any other way preventing the pupil 
from leaving a room or space in which they have been moved to. 

Within a school context, there may be restrictions around leaving the school campus, 
e.g. during break times. Other restrictions might be through the use of high handles 
on doors or fobs that only staff can open. These types of restrictions are blanket 
restrictions and apply equally to all pupils, as such they do not amount to seclusion.  

6.5.1 Implications of Seclusion 

Seclusion places a temporary restriction on a pupil’s freedom of movement which 
means it carries the risk of depriving a pupil of their liberty. There is no legal process 
for authorising a deprivation of liberty in a school context, therefore the school may 
be acting unlawfully.  

Seclusion should not be for general use in schools, either as part of routine practice 
or as a “default” response to distressed behaviour.  

Seclusion should only ever be used in an emergency to avert an immediate risk of 
injury to a child, young person, or others, where no less restrictive option is viable 
(i.e. as a last resort). It should end as soon as the immediate risk of injury is reduced.  

In addition to the general safeguards when using Restraint which are detailed above, 
the safeguards listed below will help support pupils and reduce the risk of a 
deprivation of liberty occurring:  

▪ Seclusion must only ever be used for the shortest possible time and in the 
least restrictive manner possible.  

▪ Seclusion should not form part of any pupil’s support plan.  

▪ Any room or area that might be used should be subject to a risk 
assessment to ensure it is safe, dignified, comfortable and would minimise 
the distress that a short period of seclusion would bring.  

▪ All staff should be made aware of the alternative, less restrictive 
approaches that should be considered ahead of seclusion.  

▪ Every effort should be made to protect the dignity of the child or young 
person being secluded.  

▪ As soon as possible, a senior member of staff should also attend to 
undertake an additional risk assessment of the incident and the 
appropriateness of the response.  

▪ If seclusion involves physical restraint, the safeguards outlined for physical 
restraint should also be followed.  

▪ The pupil must never be left unsupervised.  

▪ As soon as the immediate risk of injury has passed, the pupil should be 
free to leave the space.  

Full details of considerations and safeguards when using Seclusion can be found in 
Appendix 4.  
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7. Post-Incident Support, Review and Actions 

7.1 Post-Incident Support 

Situations involving physical restraint, including seclusion can be distressing for everyone 
involved. Immediate post-incident support should therefore be offered to the pupil, staff 
members, and any others affected. The purpose of this support is to promote emotional 
and physical wellbeing and to assess and respond appropriately to any injury that may 
have been sustained.  

Time, post-incident, should be provided to enable the member/s of staff involved to regain 
emotional regulation. This should be followed by a review on another day, but within an 
appropriate and prompt timescale. 

Following an incident, immediate reporting steps must also be taken. Please refer to 
Section 8 for further details. 

The steps below should be followed after any use of restraint, including seclusion: 

▪ An immediate health, safety and wellbeing assessment of the child or 
young person who was restrained or secluded, staff members involved 
and anyone else who may have been injured. 

▪ Seek immediate medical assistance from a first-aider and/or the NHS for 
any person involved who has been physically injured.  

▪ Where it already exists, post-restraint support identified in the pupil’s 
support plan should be followed.  

▪ If the pupil has been physically injured or is considered to have suffered 
significant harm as a result of any form of restraint, including seclusion, 
child protection procedures must be followed.  

▪ Informing the parent / carer as soon as possible. 

▪ Where a parent or carer believes that their child has been mistreated, 
child protection processes must be followed. 

▪ If restraint, including seclusion is being used frequently, an urgent 
assessment of the child or young person’s additional support needs and a 
review of their support plan should be undertaken.  

7.2 Post-Incident Review 

An important part of the support provided after an incident is the Post-Incident Review, 
sometimes referred to as a debrief. This is a factual review and should take place at a later 
date, but as soon as reasonably possible after the incident. It must take full account of the 
emotional wellbeing of the child or young person and everyone else involved. 

The purpose of this review is to examine the factors that led to the use of restraint, 
including seclusion, consider the decisions taken, establish a timeline of events, and agree 
actions that support a preventative approach to reducing future incidents of significant 
distressed behaviour. 

The views of the child or young person and the staff member/s involved should be sought. 
It is recognised that this may not be possible or appropriate in every case, for example 
where a child or young person’s stage of cognitive development would prevent meaningful 
participation in a reflective discussion, but it is important to be creative on how these are 
captured where necessary. Where it is possible, a member of staff who knows the pupil 
well, should have a discussion with them about the incident and involve them in any 
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decision making there is. Where appropriate, a Child / Young Person Post Incident 
Discussion Template is available to support with this in Appendix 5.  

The Head Teacher or Line Manager should discuss the incident fully with the staff 
member/s involved. A Staff Post Incident Discussion Template is available to support with 
this in Appendix 6. Staff should be made aware of Aberdeenshire’s Employee Assist 
Programme, which provides a confidential external counselling service for all employees. 

Where physical restraint, including seclusion has been used, a written record of the Post-
Incident Review must be completed and retained securely along with the Restraint and/or 
Seclusion Report Form/s within the school’s Physical Intervention Folder. This information 
should be retained in this folder until the Physical Intervention/CALM Annual Return during 
March of each year has been submitted to the authority and thereafter, the review 
document transferred along with the Incident Report/s to the individual pupil’s PPR.  

Parents/carers should also be given the opportunity to discuss the incident, the response, 
and future preventative approaches and support before the post-incident review process is 
completed. Any views/comments made by the parent/carer should be documented within 
the Restraint or Seclusion Report Form.  

Brief details of the incident that led to the use of restraint, including seclusion, should be 
documented in the pupil’s Latest Pastoral Notes, and recorded as a Latest Significant 
Event. Any agreed actions or changes in approach identified through the review should be 
recorded in the pupil’s Consistent Approach Plan and where appropriate Risk Assessment. 
Where this does not already exist, it is highly likely that this should be developed to reduce 
the recurrence of similar incidents.  

7.3 Summary of Post Incident Actions 

Following an incident which results in the use of restraint, including seclusion, there 
are a number of actions that must be undertaken.  

Appendix 7 - Post Incident Checklist summarises these actions. 

8. Reporting, Recording and Monitoring 

8.1 Reporting to Parents/Carers 

A parent or carer of a pupil who has been subject to restraint, including seclusion, must be 
informed as soon as possible on the same school day. If contact cannot be made, or 
alternative contact arrangements have been agreed, they must be informed within 24 
hours. 

8.2 Reporting to Aberdeenshire Council Central Officers 

The use of restraint, including seclusion should be reported to the Inclusion, Equity 
and Wellbeing Team via the calm@aberdeenshire.gov.uk mailbox, within two 
working days, with the full written report completed and shared within five working 
days (see section 8.4 for full details). The School’s QIO/M will be informed via the 
CAIRS recording system as detailed in section 8.4. 

  

https://vivup.tercltd.co.uk/UK/EAP-Products.awp?P1=oA==&P2=AWZdqQ==&P3=2&AWPID467EB1D3=E6F351015543F4EF29BD5292EA578EBC287193EA
https://vivup.tercltd.co.uk/UK/EAP-Products.awp?P1=oA==&P2=AWZdqQ==&P3=2&AWPID467EB1D3=E6F351015543F4EF29BD5292EA578EBC287193EA
mailto:calm@aberdeenshire.gov.uk
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8.3 Child Protection Referrals 

The Child Protection Coordinator should inform their School QIO, Police and Social 
Work without delay in the following circumstances: 

▪ If the pupil has been physically injured or is considered to have suffered 
significant harm as a result of restraint or seclusion 

▪ If there is a concern that an offence may have been committed by a 
member of staff towards a pupil arising from the use of restraint or 
seclusion 

▪ When the pupil and/or their parent/carer raise safety and wellbeing 
concerns following the use or repeated use, of restraint or seclusion.  

8.4 Recording 

8.4.1 Restraint and Seclusion Reports 

The use of restraint, including seclusion, must be recorded. Where a physical 
restraint has been used on a pupil, a Restraint Report Form must be completed. 
Where Seclusion has been used a Seclusion Report Form must be completed. 
These two forms can be found in Appendices 8 & 9. Reports must be completed 
within 5 working days and submitted to the Inclusion, Equity and Wellbeing Team via 
calm@aberdeenshire.gov.uk.  

On submission of these forms, the school should save a copy of them within their 
school’s Physical Intervention Folder until the Physical Intervention/CALM Annual 
Return is completed in March of each year. Following this, the forms should be 
securely stored within the individual pupil’s PPR.  

The incident must be recorded in the individual pupil’s Latest Pastoral Notes, with the 
entry recorded as a Latest Significant Event.  

8.4.2 Aberdeenshire Council’s Corporate Accident and Incident Recording 
System (CAIRS). 

All incidents which involve the use of restraint, including seclusion must be recorded 
within CAIRS. These incidents should be recorded as a “violent incident”.  

Any injury sustained by a pupil or member of staff as a result of a restraint, including 
seclusion, must also be reported via CAIRS to fulfil Health and Safety statutory 
requirements. In addition, if this injury occurred during the use of a CALM Physical 
Intervention technique then a CALM Injury Form must be completed and reported to 
CALM Training Limited via calm@aberdeenshire.gov.uk.  

On submission of this form, the school should save a copy of this within their school’s 
Physical Intervention Folder until the Physical Intervention/CALM Annual Return is 
completed in March of each year. Following this, the forms should be securely stored 
within the individual pupil’s PPR. Where it is a pupil who has sustained an injury, an 
entry related to the incident must be made in the pupil’s Latest Pastoral Notes, 
entered as a “Latest Significant Event”.   

8.5 Monitoring  

8.5.1 Within the Educational Establishment 

The Head Teacher must monitor the use of restraint, including seclusion within their 

mailto:calm@aberdeenshire.gov.uk
https://abshire.cherwellondemand.com/CherwellPortal/askhrv2LM?_=1f81d0dd#0
https://abshire.cherwellondemand.com/CherwellPortal/askhrv2LM?_=1f81d0dd#0
https://aberdeenshire.sharepoint.com/sites/ECSEducation2/Shared%20Documents/Forms/AllItems.aspx?id=%2Fsites%2FECSEducation2%2FShared%20Documents%2FGeneral%2FInclusion%2C%20Equity%20%26%20Wellbeing%2FWhole%20School%20Guidance%20and%20Associated%20Templates%20and%20Resources%2FBehaviour%2FSupporting%20Documents&viewid=583e18d2%2Dc95f%2D4304%2D905a%2D72687fbc64d0&FolderCTID=0x0120007CEA2738DF4A804B93A3D944B092B684
mailto:calm@aberdeenshire.gov.uk.%20
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school on a termly basis. The monitoring of this will enable them to minimise its use 
and identify training needs where required and appropriate.  

8.5.2 Within Aberdeenshire Council  

The Inclusion, Equity and Wellbeing Team will monitor the use of restraint, including 
seclusion across Aberdeenshire on a Termly basis. The information gathered from 
this monitoring process will be used to identify any misuse of restraint, including 
seclusion, ensure its use is minimised and identify training requirements and areas 
for improvement as appropriate. 

8.6 Duty of Care 

All schools have a duty of care in respect of the health, safety, wellbeing and welfare 
of the children and young people in their care.  Leadership teams have a duty of care 
to protect the health, safety and welfare of staff and other people who might be 
affected, and employers must do whatever is reasonably practicable to achieve this. 

Duty of care means that staff have a responsibility to intervene using the least 
intrusive practicable means as a reasonable and proportionate response to a child or 
young person’s actions or threats. This is in circumstances to prevent an 
unacceptable risk of serious harm to the individual or others. This guidance highlights 
the preventative approaches that can be taken to meet the needs of children and 
young people and lower the risk of harm to themselves or others arising from 
distressed behaviour. It also highlights the de-escalation and co-regulation strategies 
that should be considered prior to restraint or seclusion. 

Aberdeenshire Council has a legal obligation to ensure, so far as is reasonably 
practical, the health and safety of its staff and service users. These obligations 
include: 

▪ ensuring safe working practices 

▪ carrying out risk assessments and taking appropriate action to eliminate or 
mitigate risks 

▪ providing appropriate information, instruction, training and supervision for 

staff 

▪ monitoring and reviewing the appropriateness of processes and 

procedures 

Head Teachers are responsible for all health and safety matters as they relate to 
their establishment. 

All employees are required to co-operate in the implementation of the Council's health 
and safety policy by: 

▪ acting in the course of their employment with due care for their own safety 
and that of others, who may be affected by their acts or omissions at work 

▪ co-operating, so far as is necessary, to enable the Council to perform any 
duty or to comply with any requirements, as a result of any health and 
safety legislation which may be in force 

▪ using correctly all work items provided by the Council in accordance with 
the training and the instructions they receive to enable them to use the 
items safely 

▪ participating in such training as the Council may determine to be 
appropriate in their setting and role 
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There are occasions where, as a duty of care, staff may have to take action or 
intervene in situations to avert immediate dangers. Failure to act when there is 
evidence that greater and significant harm may occur, could result in allegations of 
negligence and consequent litigation. 

Professional judgement must be used as to whether or not to use reasonable force to 
avoid a situation escalating out of hand. They must be guided by the principle of 
‘reasonable force’; using an amount of force in proportion to circumstances, with as 
little force as is necessary to maintain safety and for as short a period as necessary. 

Unreasonable or excessive use of force may result in criminal proceedings for 
assault or in civil proceedings for damages. In addition, disciplinary proceedings may 
be taken against a member of staff if there is evidence that force was excessive or 
unreasonable. 

8.7 Ongoing Risk of Distressed Behaviour 

Where there is a significant ongoing risk of distressed behaviour or a risk of physical 
injury, and where a pupil’s Consistent Approach Plan and Risk Assessment indicate 
restraint as a foreseeable possibility, training of an appropriate number of staff must 
be considered. It is not however expected that a large number of staff within the 
school would be required to be trained in CALM physical restraint techniques. 

9. Staff Continuing Professional Development and Training 

All staff should be offered the opportunity to review their professional development 
and training needs in relation to relationships, learning and behaviour through 
Personal Performance Planning (PPP) and Professional Review and Development 
(PRD).  

Maybo Positive Approaches to Behaviour and Safer De-escalation training can be 
accessed via ALDO and CALM Theory can be arranged by contacting 
calm@aberdeenshire.gov.uk. Full details on courses available can be found in Appendix 3 
- De-escalation and Physical Intervention Training. 

Individual workforce Professional Learning Frameworks can be accessed on VIVA 
Arcadia with further Professional Learning Frameworks, such as Understanding 
Autistic Learners, the Inclusive Communication Toolkit, Trauma Informed Practice 
and Nurture Approaches that can be accessed on the  Inclusion, Equity and 
Wellbeing website. Emotion Coaching training can be accessed by contacting 
eps@aberdeenshire.gov.uk.  

 
10. Relationships, Learning and Behaviour Guidance Update Information 

 

Date Previous Guidance Summary of Changes 

August 2026 Interim Guidance, May 2024 
Replaces Interim Guidance 
following publication of Included, 
Engaged and Involved Part 3.  
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