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Section 1: Guidance
Rationale
The Aberdeenshire Framework for Supporting Pupils with Significant and Complex Needs sets out
a clear progression for knowledge and understanding and related skills, as a precursor to the Early
Level of the Curriculum for Excellence and associated skills progression. This framework provides
learning pathways for children and young people aged 3-18 years with significant and complex
needs, and encompasses Broad General Education (BGE) and Senior Phase.
It is intended to support teachers, pupil support assistants, early years’ practitioners and other
agencies to meet the individual learning needs of children and young people.

Child
at the
centre

The impact of, and relationship between, the physical, sensory and cognitive difficulties of many
learners with complex needs mean that learning will not necessarily follow the typical pattern of
development of most children. Progress is likely to be very individual to each learner with uneven
development across time and curricular area with learners presenting an atypical or “jagged
profile”. Skills learned in one context may not generalise easily to other contexts and therefore
learners will need support for this to happen. Each learner will follow their own personalised
learning journey within the context of Curriculum for Excellence.
Every learner is entitled to a broad and balanced education. This is no different for learners with
complex needs, however it is recognised that there are five significant aspects of learning (SAL)
for this group of young people. These are Communication, Cognition, Life and Independence
skills, Physical skills and Sensory Skills. The Aberdeenshire Framework provides a progression

4 |Aberdeenshire Framework for supporting pupils with significant and complex needs

framework for each of these key areas with links to the outcomes and experiences of Curriculum
for Excellence particularly in Literacy, Numeracy and Health and Wellbeing.


Communication: Progression from pre-intentional behaviour to responding to the
environment – learning how to respond to and initiate communication. This includes the
development of functional and social communication skills and receptive and expressive
skills



Cognitive Skills: The demonstration of purposeful responses to stimuli in an environment
and development of the cognitive skills that form the foundation for learning.



Life and Independence Skills: The development of self-care and functional skills (e.g.
use of the toilet, eating, dressing,) in a variety of contexts and with increasing autonomy
and choice making.



Physical Skills: The development of increased voluntary movements with greater
autonomy and subsequent development of gross and fine motor skills.



Sensory skills: The ability to use senses to obtain, process and respond appropriately to
information about the environment

Sensory skills form part of cognition, but as a large number of children with significant and
complex needs have sensory integration difficulties this section has been separated out.
The term curriculum is understood to mean everything that is planned for children and young
people throughout their education, not just what happens in the classroom. It is particularly
important for learners with significant and complex needs that learning opportunities are planned
and delivered in a range of contexts and in partnership with parents and other professionals
working with the young person.
The Extended Early Framework for supporting pupils with significant and complex needs is based
on Curriculum for Excellence, Child at the Centre planning, underpinned by GIRFEC and the
wellbeing indicators.

Definition
This document refers to significant and complex needs. In Aberdeenshire the following functional
definitions are used in line information contained in our Support Manuals which detail our policies
and practice.
Significant and complex needs
Children and young people with significant and complex needs require:






Support in all areas due to significant delay in learning
Are likely to experience difficulties with communication, sensory integration and social
interaction, physical and independence skills and the cognitive development which supports
their ability to learn.
A very high level of additional support for them to live day to day. This support will be
constant and ongoing and may affect all aspects of the child’s life requiring assistance with
intimate care, feeding, clothing and mobility.
Significant medical and healthcare interventions on a daily basis.
A specialist curriculum aimed at developing the earliest level of skills. Progress may be
very slow and the children/young people are likely to be working within the ‘early’ level of
Curriculum for Excellence throughout school life.

Some children with complex needs may have life-limiting or degenerative conditions.

Pedagogy
Teaching and Learning should therefore take account of:
ASSESSMENT AND PLANNING







Be pupil-led and adopt a highly individualised and personalised approach to addressing
young people’s learning needs.
Consider the complex interaction of disabilities, medical issues and sensory impairments on
a young person’s learning experiences.
Focus on the development of a young person’s communication. Staff must assess a pupil’s
communicative style and use a variety of appropriate methods of communication.
Attribute importance to ongoing assessment and observation as a means of assessing a
pupil’s level of engagement, their motivators and their on-going strengths and needs.
Acknowledge that this group of learners sometimes requires distinct teaching approaches
Combine process and outcome--based learning opportunities relevant to the pupil.

REALISTIC AND PROGRESSIVE




Acknowledge that all learners will make progress at their own developmental stage.
Have a developmental basis and take into consideration the atypical and often non-linear
development of this group of learners.
Take into account that learners may have difficulties in generalising new skills to different
environments/contexts.

PARTNERSHIP AND COLLABORATION




Enable parents and staff to work collaboratively in identifying and supporting a pupil’s
learning needs.
Ensure meaningful learning intentions and success criteria are supported by ongoing
assessment which involves both school staff, multi-agency professionals and
parents/carers.
All staff have an understanding of a pupil’s learning needs and are committed to working
collaboratively to share information, knowledge, skills and practice to support pupils’ needs.

ACCESSIBILITY


Create an appropriate learning environment in the classroom and in the wider school
community to best meet the pupils’ needs.

MOTIVATORS AND ACTIVE ENGAGEMENT



Accurately identify the specific needs, interests, and motivators of each learner.
Consider individual pupil’s behaviour that demonstrates high levels of engagement e.g.
stilling, eye gazing towards a stimuli, smiling, vocalising etc.

TRANSITIONS


Place significant emphasis on planning a pupil’s transition and preparing them for the next
stage of education or for a positive post- school destination.
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Significant Aspects of Learning
The five significant aspects of learning:







Communication: Progression from pre-intentional behaviour to responding to the
environment – to learning how to respond to and initiate communication.
The development of functional and social communication skills and receptive and
expressive skills.
Cognitive Skills: The demonstration of purposeful responses to stimuli in an environment.
Life and Independence Skills: The development of self-care and functional skills e.g.
toileting, eating in a variety of contexts and with increasing autonomy and choice making.
Physical Skills: The development of gross and fine motor skills and the development of
increased voluntary movements with greater autonomy.
Sensory skills: The ability to use senses to obtain, process and respond appropriately to
information about the environment

Monitoring Progress and Achievement
Assessment of progress in the Extended Early Level will focus on judgements about the success
of children and young people in the five significant areas of learning:
o
o
o
o
o

Communication
Cognition
Life and Independence Skills
Physical Skills
Sensory Skills

Evidence of progress should be gathered as part of day-to-day learning and it should complement
the evidence gathered in discrete lessons. To achieve this, a shared understanding of
expectations is essential. This will ensure consistency of approach in sharing standards.
Assessment will be largely formative and ongoing, identify and support emerging skills and
evidenced in data (qualitative and quantitative).
Assessments may conducted though observation and/or structured assessments using tools such
as P-scales, Routes for Learning and Quest, Equals, developmental checklists etc. Targets in
IEPs are linked to the experiences and outcomes and key areas of CfE set within the Child’s Plan.
The following six levels of engagement and indicators of observable behaviour will allow for
assessment to be carried out and progress recognised.
o
o
o
o
o
o

Encounter
Awareness
Responsiveness
Focused attention
Participation
Involvement

Learners’ progress should be defined in terms of breadth and depth of achievement. Emphasis
should be placed not just on how much, but how well they learn. This is done through Individual
Education Plans (IEPs), not Benchmarks, as the targeting and progress is detailed and
individualised for each child as they are not neuro-typical. The children’s spiked, uneven and/or

inconsistent developmental profiles have to be fully considered to maximise every individual’s
attainment and achievement.
Once learners have reached the end of the Extended Early Level the Aberdeenshire Frameworks
for the relevant curricular areas should be used (i.e. Early Level of Curriculum for Excellence).
For more information please refer to Appendix 1 on the P levels chart
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Section 2: Progression Framework

Guidelines for using the progression framework
This framework sets out a clear progression for skills, knowledge and understanding at Extended Early Level, which leads into Early Level of the
Curriculum for Excellence, from the five identified Specific Areas of Learning:

Communication

Cognitive Skills

Life Skills

Physical Skills

Sensory Skills

The purpose of this document is to offer a continuum of learning for children and young people with significant and complex needs by extending
the Curriculum for Excellence at Early Level. The progression is intended to assist teachers as they plan their curriculum and assess evidence of
learning.

The aims of this progression are to:




enhance assessment and planning;
provide staff with a framework to promote progression in learning and teaching;
enable the sharing of standards within schools and across school clusters.

The document is structured using each of the five identified areas of learning which are then sub-divided further. The document details the learner’s
progression within and through the Extended Early Level.

Extended Early Level Framework

Significant
Areas of
Learning
(SALs)

Subdivisions

Communication

 Responding and
Receptive Skills
 Initiating and
expressive skills
 Social
communication
and interaction
 Early literacy
skills

Cognitive
skills

 Responding
to stimuli and
acting on the
environment
 Planning,
predicting
and problem
solving
 Sequences
and patterns
 Number

Life and
Independence
Skills

Physical
Skills

1. Eating and Drinking

1. Body
Awareness

2. Personal Care

2. Mobility

3. Daily Living Skills

3. Movement in
Water

4. Transitions
5. Relationships

4. Gross Motor
Skills
5. Fine Motor
Skills

Sensory
Skills

Compensation
due to sensory
impairment:
 Hearing /
Sight / both
Sensory
integration:
 Sight
 Hearing
 Smell
 Touch
 Taste
 Balance
 Body
awareness

10 |Aberdeenshire Framework for supporting pupils with significant and complex needs

Communication
It is important that learners develop cognition skills as they build their knowledge and understanding. As learners progress, they should
demonstrate an increasing sophistication in their ability to:
•
•
•
•

Responding and Receptive Skills
Initiating and expressive skills
Social communication and interaction
Early literacy skills

Staff should actively promote the development of these skills and ensure they are embedded in planning for learning, teaching and assessment.

Subdivision

Responding and
Receptive Skills

Communication
At start of Extended Early Level

During Extended Early Level

At end of Extended Early Level

APEC Band 1

APEC Band 2

APEC Band 3

I can respond when my basic needs
are met (e.g. stops crying when
comforted).

I can turn my eyes/head towards a
stimulus.

I can respond to sudden noises (e.g.
startle or cry).

I can respond to my own name by
stilling/ turning.

I can respond to interactions from an
adult with my own repertoire of sounds.

I can respond to a communication which
carries a single piece of information, e.g.
come, sit, finished. This may be given
verbally, supported by signs and/or
symbol media such as timetables,
symbol keyrings, PIXON boards, PODD
books etc., or a combination of these.

I can recognise natural gestures such
as waving, beckoning, patting the chair.

I can point using hand/eye to a small
selection of common objects when they
are named.

I can respond to greetings, e.g. by
smiling, looking, vocalising.

I can show understanding of the
connection between a picture symbol or
photo and the event or object to which it
refers.

Aberdeenshire Framework for supporting pupils with significant and complex needs | 11

I can indicate a like or dislike by
accepting or rejecting a single stimulus,
such as an adult singing, presentation
of food, sensory stimuli, e.g. turning
head away or reaching out.

I can respond to a range of routine and
repetitive phrases being used in a
familiar context or environment,
supported by gestures, intonation or
AAC.

I can indicate a like or dislike by
accepting or rejecting from a choice of
two, e.g. chocolate versus carrot for
snack, flour or lentils during sensory
play.

I can intentionally make a choice from
several objects to indicate a need or
preference.

Through a variety of sensory stimuli,
e.g. seeing, smelling, hearing and
touching, I can show an awareness of
the people around me by reacting
differently to people I know well versus
people I don’t know e.g. head turning,
smiling, reaching out.

I can show understanding of the link
between an object of reference and the
event or object to which it refers.

I can look for the source of a sound
(e.g. doorbell, aeroplane flying by).

I can anticipate what will happen in
response to environmental cues, e.g.
I can experiment with new sounds
coming to the snack table when I see it including speech sounds.
being set up, showing excitement when
I hear cutlery being removed from a
drawer, showing excitement when
jackets are brought in at the end of the
day.

I can make sounds/movements in
response to things going on around me
that an adult can interpret meaning
from.

I can understand the functions of many
objects e.g. a cup is for drinking, brush is
for your hair.

I can intentionally make a choice from
several photos or symbols to indicate a
need or preference.
I can respond appropriately to language
containing 2 key words e.g. put the cup
in the sink /put the knife in the
dishwasher This may be given verbally,
supported by signs, symbol media or a
combination of these.
I am developing early and relevant
concept knowledge that relate to
everyday needs such as dirty, clean, hot,
cold etc.
I can respond appropriately to language
containing 3 key words e.g. put the clean
cup in the sink /put the dirty knife in the
dishwasher. This may be given
verbally, supported by sign, symbol
media or a combination of these.
I can understand and answer simple
questions such as who, what and where,
e.g. what is going on around me and who
can I see?
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Initiating and
expressive skills

I need an adult to interpret my preintentional non-verbal
communications/actions so that they
have a meaning e.g. interpreting my
cries, screams and body movements.
I can direct my gaze or reach for a
desired object.

An adult can interpret my looking at an
object as early choice making.

I can show or share an object to begin
an interaction

I can physically show I want a desired
object, e.g. point, roll, eye point, etc.
I can indicate ‘yes’ or ‘no’ in a more
formal manner e.g. shaking head,
nodding , eye blinking etc.

I can communicate refusal or rejection
I can vocalise different cries for
using appropriate strategies such as
different reasons, e.g. I can use a
pushing an object aside or holding up
strong cry for distress or discomfort, I
my hands.
can make pleasure sounds and laugh, I
can express annoyance (e.g. stiffen,
vocalise in a frustrated manner).
I can touch or reach out for an object of
I can intentionally terminate an activity
reference in order to indicate a need or
or an interaction with an adult (e.g.
preference.
looking away).
I can take part in a social game (e.g.
I can intentionally vocalise or make
rolling ball).
physical contact to initiate interaction,
(e.g. move arms to gain attention).

I can object to the end of an interaction.
I can imitate actions e.g. wave
goodbye, clapping, actions in songs.
I can use physical contact such as
pulling, tugging, leading or directing an
adult towards an object.

My words, signs, and symbol use will
become clearer and more easily
understood by others.
I can communicate functionally at one
key word level using a word, a sign, a
symbol, other AAC (low, mid or hi tech)
or a combination of these at different
times. This would also include Phases
I,II,IIIa and IIIb in PECS
I can communicate functionally at two
key word level using any combination of
words, signs, symbols or other AAC (low,
mid or hi tech) . This would also include
PhaseIV PECS
I can communicate functionally at three
key word level using any combination of
words, signs, symbols or other AAC (low,
mid or hi tech) .
I can use the above formal means of
communication for a variety of reasons
including:








More/no more
again
greeting
refusal/rejection
help
request
to negotiate e.g. It’s my turn, it’s
Bill’s turn etc.

I can answer yes or no to questions.
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I can communicate ‘more’ (e.g. by
reach)

I can make sounds to myself when
content.
I can babble (series of syllables).

I can repeat the same syllable 2 or 3
times (e.g. ma ma).

I can imitate sounds (e.g. animal
sounds, song phrases) for my own
pleasure and to please others.
I can greet people by smiling, waving,
patting, copying verbal models etc.

I say my name when asked.

I can use the names of familiar people.

I can communicate to give information
e.g. point to new shoes, eye point
something in the environment, rub
tummy if sore.
I can begin to copy routine simple
language such as common words used
in my environment, e.g. when my
teacher says, “come” for us to come to
timetable, I copy what she says.
I can begin to copy signs being used
around me and if needed will tolerate
an adult helping me make the sign.

Social
communication
and interaction

I can respond by smiling at familiar
adults.

I can interact with familiar people
(smiling / turning / giving eye contact).

I can smile when smiled at.
I can show basic emotions (e.g. laugh,
cry).
I can respond by reaching out to a
familiar adult when that person holds
out their arms.
I show unease with strangers.
I can initiate affection towards a familiar
person non verbally e.g. reaching out
for a hug, kiss or to seek closeness.

I can call/sign for people by name.
I show preference for certain people or
objects (smiles and reaches).
I can actively seek attention or help
from another using my preferred
means of communication (verbal
and/or non-verbal).

I can turn take in a one to one situation
with an adult.

I can initiate an interactive game (e.g.
peek-a-boo).

I can participate in a simple two way
conversation with another child/adult.
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I am beginning to have an awareness
of my peers, e.g. by watching them,
turning towards them, avoiding them.

I can show interest by attending to
people when they are talking to me,
e.g. by staying close by, looking at
them, turning my head towards them.

I can give attention to an object or a
person, not both together.
I can try to imitate others’ facial
expressions.

I can take my part in a simple
conversation where I babble, you
respond while I am quiet and then I
respond with more babble.

Early literacy
skills

I have access to a range of books,
including board books, touch and feel

I can actively play with another person
(e.g. early social games such as action
songs and rhymes, rough and tumble
play etc.).
I can take my turn in a social game
verbally or non-verbally when an adult
pauses and waits for me to take my
turn.

I can participate in a simple two way
conversation in a small group.

I can react appropriately to social
greetings e.g. replies / signs ‘hello’, ‘I’m
fine’ “good” etc.

I can anticipate a change of activity e.g. I can use natural gestures to add to my
on seeing snack being prepared, I go
communication e.g. beckoning or patting
to the snack table.
chair.

I can actively anticipate my part in an
interactive game (e.g. I know I’ll be
tickled at the end of ‘Round and round
the garden’ and I show this.).
I can attend to the people around me
as they talk and follow the turn taking
between them.
I can demonstrate friendship seeking
behaviour by wanting to sit with
another child or person.

I can demonstrate friendship seeking
behaviour by e.g. taking another person’s
hand or showing them something.
I can show a desire to please others by
repeating an action to get approval
I can recognise the likes and dislikes of
others.

I can demonstrate my uncertainty of
others by choosing not to be near
them.

I can communicate for social purposes
e.g. commenting nice jumper, new hair
cut.

When playing, I can share objects
successfully with adult support.

I can share objects.
I can take turns without being asked.
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books, bath books so that I can explore
and experience books by myself
(flicking, turning more than one page at
a time, flapping).
Books are something I use as a play
object at this stage.

I can hold books appropriately.

I have a variety of experiences of being
read with (this may include sensory
stories, picture books, touch and feel
books, multi-media stories, e.g.
CBeebies, interactive ipad stories).

I can imitate telling/’reading’ my own
story in my own way (e.g. babbling).

I experience hearing oral rhymes and
simple children’s songs.
I will attend to a book/story for a short
time.

I can share a book with an adult.

I can flick through a book.

While looking at a book I can stop and
look at a picture or page that I really
like.
I will participate in being read with (e.g.
touching sensory resources, showing
anticipation of what is coming next
through body movements, facial
expressions).
I can show anticipation of what is
coming next in an oral rhyme and
songs.

I can repeat familiar known words in
stories (using my voice, or signing or
using a recordable device).
I can anticipate and add in a missing
word to a story or rhyme/song.
I can anticipate and add in a missing
phrase to a story or rhyme/song.

I can label pictures in a book using a
variety of simple verbs or nouns.

When asked, I can find a specific picture
or part of a picture within a simple fiction
or non-fiction book.
I can talk about what I see in a book in a
simple way (two to three word level), e.g.
dog says ‘woof’, baby crying.
I will let you know if a story has been
changed or if a bit has been missed out.
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I can experience letters during a range
of sensory play, e.g. buried in the sand,
I am beginning to make a connection
floating in the water, painting sponges.
between letters and their sounds.
I can experience environmental print
(e.g. shop signs, logos, name cards,
toilets, bus stops, fire exits, road signs,
number plates, etc.)

As part of a multi sensory visual
timetable, I can experience objects of
reference, and/or symbols, and/or
signs during my day.

I will recognise environmental print in a
range of contexts.

I can say the sound of the letter when I
see it in my play.

I can respond to environmental print in a
way that shows I know what it means.

I know that the timetable indicates
something has finished and a change
is about to happen.
I am beginning to make connections
between objects of reference and what
is about to happen.

I am beginning to make connections
between photos and what is about to
happen.
I am beginning to make connections
between symbols and what is about to
happen.
I can understand and manipulate my
visual timetable.

I am aware of making marks with
fingers or whole hands using any
medium.
I can use tools with awareness to make
marks.
Physical aspects of writing – refer to
physical skills (under fine motor
section)

I can imitate writing, e.g. scribbles.

I can draw a recognisable image.
I can show understanding that writing
has meaning, e.g. signing a card, writing
a shopping list.
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Cognitive Skills
Cognitive functions are present from birth but development varies and it is this that leads to a progression of skills. The use of cognitive skills
underpins and facilitates learning as it ceases to be incidental and becomes intentional. As learners progress, they should demonstrate an
increasing sophistication in their ability to:
•
•
•



Respond to stimuli and act on the environment
Communicate (also - please refer to the section on communication skills)
Self-regulate
Plan, predict and problem solve
Understand sequences, patterns and number

Some, but not all physical impairments will affect a child’s/young person’s ability to respond – please consider this when reviewing the steps
below.
Staff should actively promote the development of these skills and ensure they are embedded in planning for learning, teaching and assessment.
For further information please refer to Appendix 2, ALDO and the Educational Psychology Service

Subdivision
Respond to stimuli and
act on the environment
Please also refer to the section on

Cognition
At start of Extended Early Level

During Extended Early Level

At end of Extended Early Level

sensory skills

Looking and listening
carefully

I can react to light by closing my
eyes.
I can respond to a loud noise (e.g.
startle).
I can show awareness of contact with
an object/substance.

I can turn my head/eyes towards a
stimulus (e.g. visual, auditory, and
olfactory).
I can demonstrate a brief memory for
previously presented stimuli.

I can focus my gaze/attention on an
interesting stimulus.
I demonstrate anticipation of a
repeated stimulus.
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Communicate



Labelling –
words and
concepts
Reduction in
egocentric
communication

Self-regulation






I have names for things

including
searching
systematically

identify defining
criteria

attending to
relevant clues

I have my interests and do not
recognise that others may not share
these
I can change my behaviour when a
stimulus starts or stops e.g. fleeting
notice when hands are clapped
I can show recognition of a familiar
place (egg. go to a favourite object or
place in the classroom).

I can track lights, shapes, sounds
and movements of people.
I can respond consistently to a
stimulus e.g. definite attention to
hands being clapped

I can recognise the needs and wants of
others
I can search for something of interest
looking left/right/up/down intentionally
I can activate a familiar toy to give
interesting effects.

I can scan the environment looking
for interesting things.

I can shift attention from one object to
another.

I can redirect my attention to a
second object.

I can attend to stimuli in a busy
classroom.

I can attend to stimuli which are
further away.

I can spoon feed myself with varying
levels of support.

I respond to food being presented.

I can cooperate with feeding
processes.

I can accept co-active exploration of
objects and materials.

I show frustration at the loss of an
object.

I can manipulate objects purposefully
(and increasingly according to
function).

I can explore unfamiliar objects with
eyes, mouth, hands, feet, whole body
(random at first, becoming more
systematic).

I can follow dropped toys with my
eyes.

I can adapt to a change in the
environment.
I can show behaviour which can be
interpreted as rejection of some
stimuli (e.g. look away, facial
expression, refuse to engage)

I can reach for an object to explore it.
I can pull the object towards me to
explore it.

I can bang 2 objects together.
I can look for hidden objects which I
saw hidden.
I can select a preferred object from a
mixture of objects.

I can look in a container to find an
object.
I can open containers to find objects.
I can perform 2 different actions in
sequence to get a reward.
I can select appropriate resources for a
familiar routine (e.g. spoon for eating,
cup for drink).
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being precise
and accurate

I can show preference for some
objects.

With adult support, I can participate
in tidying away resources.

I can follow a familiar routine to put
away resources.

I can operate a toy or object with a
single action.

I can repeat an action when the first
attempt is unsuccessful.

I can modify an action when repeating
it does not work.
I can operate objects that require more
than one action to complete (e.g. CD
player knobs)

Plan, predict and
problem solving:


I can cooperate with actions to
produce effects (e.g. switch, cause
and effect toys).

hypothetical
thinking –
I can attend to the effects of changes
cause and
(e.g. parachute rising and falling,
effect reasoning lights on and off).
I can demonstrate contingency
awareness (e.g. know that pressing a
switch will lead to an effect).



relate past to
present
experience

I can attend to objects and materials
which characterise familiar routines.
I can cooperate with an adult in
following the daily routine.
I can show anticipation of the next
step in a familiar routine.

Sequences and
patterns

I can work with adult support to
produce rhythmic patterns.

I can demonstrate contingency
responding (e.g. know that I only
have to press the switch once to
cause an effect).
I can take objects when presented
and attempt to use them
appropriately in accordance with
previous experience.
I can follow the visual supports to
predict what comes next.
I can be involved in preparing for
activities by setting out the relevant
objects.
I can cooperate with error correction
strategies.

I can modify an action when repeating
it does not work.
I can indicate what comes next in a
familiar activity or game.
I can use visual prompts to predict
what is happening in class today.
I can self-correct and attempt new
responses if my first answer is incorrect
(egg. select a different symbol if first
symbol picked did not lead to desired
outcome).
I can select the appropriate materials
and objects for a familiar activity.

I can choose what materials to use to
I can choose my own materials for an make something.
activity from a selection.
I choose from a selection of
I can choose between 2 symbols or
possibilities to make decisions about
objects of reference to make a
everyday events.
decision about everyday events.
I can take turns in producing rhythmic I can copy simple patterns with
patterns.
materials, shape or colour.
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role taking –
theory of mind
comparison
categorisation
pattern
recognition
sequencing

I can attend to the rhythmic pattern
produced.
I can place objects or materials into a
defined area (e.g. collage on paper,
sand into container).
I can work with an adult to
manipulate materials to produce a
specific shape, texture or pattern.
I can insert a single inset piece
puzzle with adult support.

I can produce random sound or
visual patterns independently. Using
and applying
I can fill and empty containers.
I can line objects up
I can manipulate materials to
produce specific shapes, textures or
patterns.

I can continue simple patterns with
materials, shape or colour.
I can match objects that go together by
function (e.g. brush and comb).
I can sort objects according to
association (e.g. knife with fork, pen
with paper).
I can build towers in order of size.

I can put together a 2 part nesting
toy.

I can stack rings on a peg in order of
size.

I can sort sets of objects (e.g. cars
and lorries).

I can find pictures which are the same.

I can sort by colour.
I can stack rings on a peg in no
particular order.

I can indicate same or different by
signing, words or symbol.
I can complete a 6 piece inset puzzle.

I can find things which are the same
(very obvious).
I can identify the odd one out in a
small group of objects (very obvious).
I can complete a 3 piece inset
puzzle.
Early Number skills




I can indicate a wish for more or a
correspondence repeat.
– pre-counting
I have had experience of hearing a
use several
variety of counting rhymes.
sources of
I can show enjoyment of counting
information
rhymes.
conservations
of constancy

I can choose the largest quantity of a
desirable item.

I can show understanding of big and
little.

I can participate in counting rhymes
(e.g. by clapping, acting out, and
exchanging objects).

I can participate appropriately in
counting rhymes.

I can recognise ‘all gone’ (e.g. food,
people, motivating activity).

I can indicate by sign, symbol gesture
or word that an activity is over or
finished.
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I can show awareness that an activity
or food is finished with some adult
support.
I can use coins as objects.

I have had experience of handling
numbers in a variety of contexts
(sand tray, foam and magnetic
digits).
I have handled coins in the context of
play.

I can use coins with adult support in a
spending environment.
In play I can show I understand coins
are used to pay for services.
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Life and Independence Skills
It is important that learners develop cognition skills as they build their knowledge and understanding. As learners progress, they should
demonstrate an increasing sophistication in their ability to:
•





Eat and Drink
Manage Personal Care
Daily Living Skills
Transitions
Relationships

Staff should actively promote the development of these skills and ensure they are embedded in planning for learning, teaching and assessment.

Subdivision

Life and Independence Skills
At start of Extended Early Level

During Extended Early Level

At end of Extended Early Level

Eating and
Drinking

Please refer to NHS Grampian Staff (Speech and Language Therapy / Dieticians etc.) for information and advice as this will
require to be tailored to the needs of the individual child/young person

Personal Care -

I can show awareness of being
dressed

I can be helpful when being undressed
and dressed

I can look at a person dressing me

I can look to an object of reference in
anticipation when a change of clothes
is required

dressing
intimate care
washing

I can tolerate being dressed
I can show signs of discomfort
I can passively accept toileting /
changing routines
I can show awareness of teeth being
cleaned(e.g. by eye blinking or pulling
a face)

I can show awareness of being
changed
(e.g. by eye or limb movement)
I can co-operate when an adult assists
brushing teeth
I can be helpful when having my hands
washed

I can offer limbs when putting on clothes
I can reach/move towards to an object of
reference in anticipation when a change
of clothes is required
I can be helpful when being changed
I can begin to show awareness when wet
or soiled by facial expression
I can indicate by gesture when wet or
soiled
I can recognise the word/symbol/sign
‘toilet’ in context
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I can show awareness of hands being
washed

I can rub my hands together
independently
I am aware of the need to wash my
hands
I can take off my jacket and shoes

I can put on my jacket and shoes
I can indicate a need to use the toilet
I can flush the toilet when appropriate
I can complete the whole toilet sequence
I can brush my front teeth at first
gradually including all my teeth
I can wash my hands independently
I can wipe my bottom

Daily Living Skills

I can be aware of my surroundings with
support

I know where hot objects are likely to
be

I can respond to a verbal cue to leave
an object

I show awareness of high risk objects
e.g. hot things
I can tidy an area at the end of an
activity following a cue

I can be careful around hot objects
I can be careful around high risk objects
e.g. knives
I can tidy an area at the end of an activity
independently
I can show awareness of the need to
stay near known adult(s)
I can negotiate small spaces e.g.
doorways safely.

Transitions

I can be aware of school environment.

I can enjoy the school environment.

I can recognise my own classroom.

I can anticipate different areas/
activities in school e.g. swimming

I can express pleasure for preferred
activity such as communicating ‘I like’
(refer to communication section).
I can move to a new activity with verbal
or visual prompts (I can make

I can move around the class and
school remaining calm and relaxed.
I can be aware of a new environment
with support and intentionally explore
materials / environment.

I can enjoy visits to local amenities e.g.
park, café.
I can choose an appropriate item in a
shop or café with support
I can choose an activity from a choice of
two with support.
I can co-operate with a sequence of
tasks.
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transitions between places and
activities with support).
I can explore and experience a new
environment with support. (I can be
supported to make transitions to new
places and new activities).

I can be aware of unfamiliar people.
I can tolerate brief separations from
special people.

I can use a timetable.

I can still, smile, turn or vocalise in
response to an adult presence

I can tell the difference between
familiar people and strangers

I can respond to my own name

I can imitate vocalisation to
communicate

I can focus attention on a familiar adult
Relationships

I can vocalise in response to being
spoken to
I can show I am hungry / unhappy /
uncomfortable
I respond positively to friendly
interactions
I can respond to empathetic touch

I can enjoy interactions with new people.
I can cope with change in my timetable
and routine with support.

I can tolerate proximity of unfamiliar
people.

I can recognise some people

I can show I enjoy new environments
e.g. smile

I prefer some people
I can point to myself when asked, ‘Where
is…?’

I can make wants known

I can relate to having new people in my
school / family life

I am aware of my reflection in the
mirror

I can communicate my needs to a wider
group

I can engage in and initiate interactive
routines

I know myself in a photograph

I can actively seek out an adults
attention, e.g. by casting objects
I can repeat actions to illicit a reaction
from an adult
I can imitate adult’s social gestures,
e.g. wave bye-bye
I can vocalise to express feelings
I can show I don’t want to be touched

I can mirror an adult’s vocalisations or
gestures
I respond with pleasure to positive
attention
I am aware of unfamiliar or situations and
will stay near a familiar adult
I can understand ‘No’
I can indicate refusal and resistance
appropriately
I am becoming aware of appropriate
interactions and greetings
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Physical Skills
It is important that learners are given the opportunity to develop their knowledge and understanding, and where possible demonstrate an
increasing sophistication in their:

•
•
•
•
•

Body Awareness
Mobility
Movement in Water
Gross Motor Skills
Fine Motor Skills

Staff should actively promote the exposure, experience and development of these skills through a range of experiences and ensure they are
embedded in planning for learning, teaching and assessment.

Subdivision

Body Awareness

Physical Skills
At start of Extended Early Level

During Extended Early Level

I can experience/ tolerate massage on
my hands, feet, arms, legs

I can experience coactive movement to
extend my movement patterns
gradually.

I can experience a range of total body
movements with support, (e.g.
swinging, floating, rolling)

I can explore hands and fingers – for
example, watches them, presses hands
together, clasps and unclasps hands

I am aware of and can tolerate being
touched.

I can tolerate different textures
I can show awareness of where my body
touching my body, e.g. cold, soft, rough is in space .g. on top, under, crawl,
through)
With support, I can take part in a range
of different body orientations, e.g. flat,
With support, I can take part in a range of
pace of movement, e.g. slow, quick,
bunched up, upside down
jerky, smooth
I can move my hands and arms with
hand-under-hand support / hand-over- I can actively move as part of body
hand support or co-actively
awareness activities

I can move my head whilst lying on my
back or on my tummy.

I can lift my head clear of the ground to
look around at my surroundings.

With support, I can experience my
limbs being moved passively, e.g.
stretching in exercises or as part of
action songs

Gross Motor
Skills

At end of Extended Early Level

I can maintain head control in all
positions.
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Gross Motor
Skills

I can turn my head when lying on my
back.

I can sit on the floor supported by an
adult – long sitting or cross leg sitting.

I can sit alone on the floor independently
and use this position to learn/play/explore

I can lie on my side or back, mainly
symmetrically.

I can sit alone on the floor holding
objects with close supervision.

I can rise to sitting position from lying
down

I can lie on my tummy, lift up my head
and chest and lean on my arms.

I can move my trunk in a sitting
position and maintain my balance.

I can move from a sitting position to
hands and knees (crawl position)

I can move my limbs when I am lying
down.

I can sit on a chair with arm and front
support.

I can lie on my tummy and use my
hand to push over and roll.

I can take my weight and rock to and
fro on hands and knees.

I can move about the floor independently
by crawling or I can I can move about the
floor independently by crawling or bottom
shuffling.

I can move on the floor by rolling.

I can squat to play and rise without
using hands.

I can balance and control body to sit
down on chair
I can move my limbs in a sitting
position
I can stand fully supported by an adult.
I can move my limbs while standing.
I can side step around furniture.

I am starting to weight-bear when
supported on a hard surface by
pressing down my feet and
straightening my body.

I can sit alone on a regular chair
I can sit on a range of different kinds of
chairs including those without back
support.
I can sit on a stool, edge of the bed with
my back unsupported.

I can stand with both hands held, or
holding onto a large support.

I can pivot round sideways in a sitting
position and maintain my balance.

I can stand with one hand held or
whilst holding a less stable object.

I can move my head in all directions, in
all positions.

I can stand up from a chair or stool with
I can pivot while standing with reducing
some physical support.
support from an adult
I can walk up and down stairs with a
I can push and pull large wheeled
helping hand.
objects
I can walk with one hand held.
I can walk up and down stairs two feet
I can walk with two hands held.
to a step holding a rail
I can walk on different surfaces with
I can balance on tip toe
adult supervision

I can maintain balance while coordinating
other movements, e.g. I can sit on
tricycle and use pedals to move
I can stand unsupported
I can lift one foot supported
I can stand up from the floor
I can lower myself to the floor from
standing
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I can walk up and down slopes holding
a rail

I can walk alone upstairs with alternate
feet
I can hop for 2 to 3 metres
I can walk unsupported
I can walk up and down slopes alone
I can run in a straight line
I am independent in all gross motor skills

Mobility with
support

I can tolerate being put into a standing
frame

I can guide my walking frame avoiding
obstacles

I can assist getting into and out of my
standing frame

I can stand fully supported in a
standing frame

I can guide my walking frame around
corners

I can assist getting into and out of my
walking frame

I can tolerate being in a walking frame
and have my feet moved

I can use my walking frame alone
I can increase and decrease my speed of
walking in a controlled way using my
walking frame

I can lift my feet in my walking frame
and take steps
I can walk well in my walking frame,
increasing distance and stamina with
supervision

Movement in the
Water

I can enter/exit the pool using a hoist

I can enter/exit the pool with support

I can enter/exit the pool without support

I can tolerate being in the pool

I can sit on the side and slide down to
an adult

I can put my face in the water

I can float on my back with support
I can go on my front supported
I can move my arms in the water
I can move my legs in the water

I can use steps

I can blow bubbles in the water

I can use a handrail

I can move from back to front and front to
back

I can allow my hair/ears to be wet

I can propel myself in the water
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I can achieve vertical balance in the
water

I can wet my face with my hands

I can walk in the water unsupported

I can put my chin on the surface of the
water
I can float on my back unsupported
I can control unwanted rotations
I can walk in the water with hand held

Fine Motor Skills

I can visually track an object

I can bring both hands together

I can pay attention to my own hands
when they are shown to me

I can pick up with palmer grasp

I can reach for a toy when it is held in
front of me.
I can grasp a ring and hold on a little if
it is pulled
I can hold with palmer grasp when toy
is placed into my hand
I can shake/bang objects when a toy is
placed into my hand
I can deliberately hold but cannot
release object
I can use a raking motion to explore
objects
I can open and close fingers

I can let objects go deliberately
I can post objects into a tub
I can re-orientate objects in my hands
I can manipulate an object in each
hand at once and relates them, e.g.
bang them
I can transfer an object from hand to
hand
I can raise arms and drop objects into
containers
I can turn the pages of a cardboard
book
I can build a tower with large blocks
(up to 3 then up to 7)

I can use pincer grasp to manipulate
objects
I can pick up a button
I can thread cubes with stiff thread and
cubes
I can place objects in specific places, e.g.
simple form board, jigsaw (increasing
precision)
I can turn several pages of cardboard or
paper book
I can build 3-dimensional objects
I can unwrap small items

I can hold pencil with an immature finger
grasp
I can thread a lacing board

I can isolate my finger to poke a toy

I can start to imitate shapes

I can clap my hands

I can open and close scissors with one
hand

I can point at object with index finger
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Fine Motor Skills

I can hold pencil with palmer grip

I can open door by turning knob

I can rotate objects in my hands

I can use tongs

I can grasp felt-tips, brushes, etc. e.g.
to make marks

I can use twisting hand motions, e.g.
unscrew lids

I can use whole hand/several fingers at
once to press switches, buttons/keys
on keyboard

I can copy shapes

I can build a tower with small blocks
I’m beginning to post shapes into a
posting box/form board
I can tear/scrunch paper
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Sensory skills
Sensory impairment and sensory integration both give rise to the need to learn strategies for compensation and/or to develop appropriate
sensory responses but as the needs arise for different reasons the provision for learning will require to be targeted and specific:


Sensory impairment results from either hearing or visual impairment or a combination of the two. Sensory development may progress but
compensation strategies will be required to address the result of damage to the sense/s.
 Sensory integration needs usually arise from Autism Spectrum Disorder or similar conditions. Children and young people may be hyper
sensitive or hypo sensitive to stimuli. Sensory integration affects the following:
 Sight/Visual
 Hearing/Auditory
 Taste/Gustatory
 Touch
 Smell/Olfactory
 Balance/Vestibular
 Body awareness/Proprioception
Children and young people acquire skills through explicit teaching/learning and may need graded exposure in order to develop an appropriate
reaction/tolerance. Please refer to Appendix 3 for further suggestions for sensory integration modification
The sensory skills section relates to development of cognitive skills and responding to the environment and the two sections should be
considered together when planning for learning.

Subdivision

Sensory Skills: Hearing impairment and skills development
At start of Extended Early Level

During Extended Early Level

At end of Extended Early Level

3 levels of mastery corresponding to beginning, developing and consolidating of the curriculum for excellence:


aware – the pupil shows signs of being ready to learn the ability the pupil shows signs of being ready to learn this ability – for example,
s/he is attentive although not yet active; s/he has relevant pre-knowledge; s/he has fleetingly used the ability on occasions;
 achieved in specific contexts – the pupil consistently uses the ability in some, but not all, relevant situations;
 generalised – the pupil consistently uses this ability in all appropriate situations, although s/he may need prompting in unfamiliar settings
or activities
Features of learning initally may be no awareness of sound due to profound hearing loss. At this level the child may have a simple reflex
response, fleeting detection, but this may not be registered as meaningful at this point
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Please refer to Early CaLL and MSI information
At start of Extended Early Level
Hearing

I can demonstrate awareness of some
sounds at close range but not yet
consistent.
I can attend at least briefly to sound
stimuli deliberately and appropriately
presented.
I can show some preference for
specific frequencies of sound
I can show some likes/dislikes with
regards to different voice or sound
stimuli
Preferred sound stimuli result in
increased contentment.
I am more actively listening to sounds
and voices at close range
I begin to turn my head / eye point
towards the sound source.
I am beginning to relate meaning to
sound

During Extended Early Level
I can respond to a variety of sounds
with greater consistency
I can turn my head or eye point
towards the source of a sound
deliberately presented with greater
consistency.
I notice new sounds in my environment
and seek further information e.g.
searching for sound source, wanting to
know what it is.
I can actively explore a range of
sounds and/or vibrations that can be
made by an instrument or other object.
I can respond/move in response to
music/singing and show more
sustained listening and enjoyment.
I can discriminate between voices and
other environmental sounds.

At end of Extended Early Level
I can recognise a variety of familiar
environmental sounds e.g. clapping
hands, dog barking
I can look/point at familiar people when
they are named
I can play sound response games such
as ‘ready steady go,’ or ‘1. 2. 3 go.’
I can recognise symbolic vocalisations
and link these to a toy, object or picture
e.g. ‘baa’ –sheep, ‘brm’ – car
I can understand and respond to some
key social words e.g. waves in response
to hearing ‘bye’
I consistently respond to my name being
called in different environments.
I can imitate the intonation of speech I
hear

I can discriminate between familiar
voices more consistently.

I am producing a range of extended
babble containing early consonant
sounds (b, d, p, t, g, m, n)

I can link sounds to events e.g. the
sound of a door opening, searches for
people out of eye line

I can copy some speech sounds
including symbolic sounds I hear

I understand some key words and simple
I can recognise some meaningful
phrases
everyday sounds e.g. telephone ringing
I understand and respond to question
I can anticipate what is going to
intonation ‘where’s Mummy?
happen next e.g. in an action rhyme.
I can copy key words I hear
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I attend and actively listen to speech
directed at me

I can spontaneously produce some
single key words and familiar phrases

I can engage in vocal turn taking

I can follow simple 1-2 word level
instructions related to my routines

I am beginning to respond to my name
in quiet conditions

I can recognise and join in with familiar
songs and rhymes vocally
I can follow a very simple story
I can indicate through behaviour/gesture
that my hearing aid/cochlear implants are
not working

** Children with a severe/profound hearing loss may not be able to access enough to enable them to respond to sound or access speech. The
use of hearing aids or cochlear implants may enable this but children with more complex needs may have to have their language development
supported by a Total Communication approach including the use of sign and symbols. In these circumstances reference should be made to
Communication section.
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Subdivision

Sensory Skills: Vision impairment and skills development
At start of Extended Early Level

During Extended Early Level

At end of Extended Early Level

3 levels of mastery corresponding to beginning, developing and consolidating of the curriculum for excellence:


aware – the pupil shows signs of being ready to learn the ability the pupil shows signs of being ready to learn this ability – for example,
s/he is attentive although not yet active; s/he has relevant pre-knowledge; s/he has fleetingly used the ability on occasions;
 achieved in specific contexts – the pupil consistently uses the ability in some, but not all, relevant situations;
 generalised – the pupil consistently uses this ability in all appropriate situations, although s/he may need prompting in unfamiliar settings
or activities
Features of learning initally may be no awareness of light due to profound vision loss. At this level the child may be unaware of light, have no
defensive blink reaction or have a simple reflex response/fleeting detection, but this may not be registered as meaningful at this point
Please refer to Early CaLL and MSI information
At start of Extended Early Level
Vision

I can demonstrate awareness of some
bright light at close range/darkened
room but not yet consistent.
Pupils react to light/ reflex closing of
lids against intense light.
I can attend at least briefly to light
stimuli deliberately and appropriately
presented.
I can discriminate sensory properties
(e.g. shows preferences for specific
colours or light sources)
Light has an emotional dimension and I
can show some positive likes/dislikes
with regards to different light stimuli
which are more often repeatable
resulting in increased contentment.

During Extended Early Level
I can begin to fix on items more
consistently.

At end of Extended Early Level
I can notice new light stimuli and seek
further information

I can begin to follow a target across the I can consistently recognise familiar
sights and build meaning from this e.g. I
midline to the right and left.
can anticipate snack time from watching
I can begins to follow a target above
cups and plates being laid out.
and below eye level.
I can show awareness of variable
I show more consistent fixing and
environmental factors (e.g. awareness of
tracking of different light sources/
lights being switched on/off)
brightly coloured toys.
I can immediately fixate on a small
I can fixate on a face and may imitate.
object.
I can recognise a familiar face
I begin to recognise a familiar face out
of context.

I can shift attention between 2 targetsre-fixates on two targets.

I can follow a pull along toy on a table.
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I can discriminate highly motivating
light stimuli from others in familiar
environments (e.g. shows preference
to one light source over another and/or
fixates on a light source)
I can begin to turn my head and eyes
towards natural/artificial light source.

I can recognise familiar toys and items
e.g. rattle/ bottle.

I can shift attention appropriately
between different people in a small group
(may be slow)
I can reach out with hands to grasp an
object with palmar grasp. (I can
demonstrate visually directed reach.)
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Please refer to Appendix 3, MSI and ALDO training on Sensory Needs

Subdivision
SIGHT
Hyper sensitivity

Sensory Skills: Sensory integration skills development
At start of Extended Early Level
I stare at spinning objects

During Extended Early Level
My attention is held by spinning objects
for a short time

I am excited by busy visual stimuli but
I become confused or over-excited
can use strategies/resources to focus
when presented with busy visual stimuli
(e.g. wall displays, worksheets)
I avoid bright lights, including sunlight

I am extremely organised with
possessions

Hypo sensitivity

At end of Extended Early Level
I notice spinning objects but can ignore
them
I notice and may comment on busy visual
stimuli but can ignore

I cope with bright lights/sunlight by
wearing sunglasses / sunhat

I can tolerate bright lights/sunlight by
turning my back to the light source

I can cope with a possession being
slightly out of place

I can manage to regulate my emotions if
my possessions are scattered
I can hold eye contact for an appropriate
time

I show limited eye contact or look
beyond a person’s face or object

I can make a little eye contact

I show trouble locating a desired item
on a cluttered shelf

I can use a strategy to locate an object
on a cluttered shelf with a little support

I can misjudge spatial relationships so
bump into people or things

I am developing spatial awareness but
still get too close to people or things

I understand spatial awareness and give
people or things space

I can be extremely disorganised with
possessions

I am beginning to organise a few
possessions with support

I can organise my own possessions

I can lose my place when reading I can
show poor attention to visual detail

I can keep my place when reading by
using strategies and resources to
assist

I can ignore the clutter to focus on the
object I am seeking

I notice visual detail and use this to keep
my place when reading
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HEARING

At start of Extended Early Level

During Extended Early Level

At end of Extended Early Level

Hyper sensitivity

I show that sudden loud noises cause
me distress (e.g. fire drill, hand dryer)

I can tolerate sudden loud noises using
ear defenders

I do not show distress with sudden loud
noises although I will show a reflex action
(startle)

I complain of noises that others don’t
notice (i.e. lawn mower, insects on
window, pupils writing on paper)

I tolerate low noises such as a lawn
mower using strategies/resources

I cover my ears in the cafeteria or
cannot go into the gym during busy
times

I can enter the gym or cafeteria using
ear defenders

I demand that only one person talks at
a time

I can listen to one person in a group
talking whilst there are other
background noises such as music

Hypo sensitivity

I can ignore low noises such as a lawn
mower

I can tolerate the noise of the cafeteria or
gym
I can listen to one person in my group
whilst others talk quietly in the
background

I can be distractible when trying to work
I can tolerate some quiet music or
in a noisy environment
sounds
I prefer silence

I can cope with sound whilst focusing on
tasks

I am developing awareness of the
sounds that I make

I can focus on a task without requiring
background sound such as my humming

I am developing awareness of the
volume of my voice and can indicate
this on a scale

I can moderate the loudness of my voice
to be appropriate to the environment

I hum or sing to myself

I talk louder than anyone in the class

I prefer very loud music

I can tolerate quieter music

I do not acknowledge particular sounds

I notice quieter sounds with support

I don’t respond to my name being
called

I respond to my name being called
when spoken loudly

I can focus on tasks in silence

I react to quiet sounds
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I enjoy crowded, noisy places or
banging doors / objects

SMELL /
OLFACTORY

Hyper sensitivity

Hypo sensitivity

At start of Extended Early Level

I show awareness of the loudness of
sound in crowded / noisy places

I respond to my name being called using
a normal volume of speech
I tolerate crowded / noisy places but
demonstrate enjoyment of quiet areas
and activities too

During Extended Early Level

By the end of Extended Early Level

I may have an adverse reaction to
smells (e.g. express dislike for a
person’s perfume or aftershave, or
comment on the smell of coffee on a
person’s breath)

I can tolerate the smell of perfume /
coffee but may comment

I don’t particularly notice the smell of
perfume / coffee, or can continue a task
without distraction due to smell

I may breathe through my mouth
instead of my nose

I may breathe through my mouth for
part of the time but will breathe through
my nose when reminded

I won’t visit certain environments (e.g.
farms, petting zoos, fish shops)

I can manage to visit certain
environments by using strategies /
resources to cope such as a mask

I can tolerate environments with strong
smells

I won’t use toilets in school

I can tolerate the smell of school toilets
with some support / resources

I can use school toilets without support
but may still comment on smells

I may smell everything I touch to
become oriented and comfortable with
the object or thing

I may smell less strongly scented
objects as I develop more awareness
of smell

I can use other senses to familiarise
myself with objects in an appropriate way

I fail to notice extreme odours

I show some awareness of extreme
odours

I breathe through my nose or mouth
depending upon my need for air and not
in response to smell

I indicate dislike for extreme odours
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TASTE/
GUSTATORY
Hyper sensitivity

Hypo sensitivity

TOUCH
Hyper sensitivity

At start of Extended Early Level

During Extended Early Level

By the end of Extended Early Level

I won’t eat certain foods (i.e. dislikes or
likes texture or taste)

I can tolerate a wider range of
textures/tastes of food

I eat a broad range of foods with different
textures and tastes

I will only eat very bland foods

I will eat foods with mild flavours

I will eat foods with stronger flavours

I may gag when told to eat food I don’t
like

I can hold/chew new taste in my mouth
without gagging

I can try/ eat different tastes of food
without gagging

I eat strongly flavoured foods (e.g.
lemons, hot sauce)

I am beginning to show awareness of
the tastes of milder flavours of foods

I can eat bland foods and tell the
difference when doing a blind taste test

I may lick or taste non-food objects
(e.g. playdough, toys, pencil end)

I use strategies/resources to reduce my I can use other senses to familiarise
tasting of non-food objects
myself with objects in an appropriate way

At start of Extended Early Level
I appear to react negatively to touch,
being hugged or bumped into

I avoid touching certain surfaces or
textures (e.g. fabrics, carpets, slimy
foods)
I may dislike getting my hands or feet
messy (e.g. sand, creams, paint)
I may avoid being touched on the face,
hair or head (e.g. washing face, hair
cut)
I may show distress when getting nails
cut

I react negatively when approached
unexpectedly

During Extended Early Level

By the end of Extended Early Level

I can tolerate some touch and use a
weighted blanket

I react to touch appropriately to the
situation e.g. hug from parent, bump from
peer

I can touch different surfaces / textures
I can use strategies / resources to cope
without distress
with different surfaces / textures
I can cope with getting my hands / feet
I can use strategies / resources to cope
messy without distress
with different textures e.g. plastic
I can tolerate having my hair cut by a
gloves or rinsing hands
known adult
I can tolerate being touched on my
face, hair or head by a known adult
I can tolerate a known adult touching
my hands and painting my nails

I can tolerate a known adult cutting my
nails

I express displeasure when
I show a startle reflex when approached
approached unexpectedly but I don’t go unexpectedly but am not very distressed
into meltdown
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I avoid being bare foot

Hypo sensitivity

I appear overly affectionate

I crave touching certain surfaces or
textures (e.g. fabrics, carpets, slimy
foods)

I can tolerate being bare foot on a few
different surfaces such as carpet,
blanket, vinyl

I have reduced the need for a lot of
touch as I become more aware of
pressure, textures etc.
I have a wider range of surfaces /
textures which I enjoy as I am
becoming more sensitive

I can walk barefoot in a variety of
environments such as the beach and on
grass

I can use other senses to familiarise
myself with objects in an appropriate way

I can get the sensory feedback I need
from a variety of surfaces and textures
including those which provided less
stimulus

I only touch a selection of objects with
specific textures

I can use other senses to familiarise
myself with objects in an appropriate way

I don’t react to pain such as cuts,
injections, bruises, or breakage of
bones

I am more aware of touch when
working with stimuli

I can describe to an adult /peer what I am
feeling when using specific stimuli, and
show distress to pain/cuts etc.

I bite my own skin

I can use other stimuli to derive feedback
I bite my hair/nails but show awareness
such as massaging / brushing my skin
if the activity catches nerves
I am aware of when I am hot or cold and
I can detect the difference between hot
can adjust my clothing appropriately
and cold in the environment
I can hold robust or fragile objects
I am developing an understanding of
appropriately using a proportionate
approriate pressure to use when
amount of pressure
holding different objects
I can tolerate wearing socks/shoes most
I can tolerate wearing socks/shoes for
of the time and show a desire to go
periods of time
barefoot in appropriate situations e.g.
beach, paddling pool in good weather.

I touch everything in sight

I prefer to wears shorts even in
extreme cold temperature
I break or drop things due to holding
them too tightly or too softly in my
hands
I crave being bare foot
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BALANCE /
VESTIBULAR

At start of Extended Early Level
I am fearful! I may be sedentary or
cautious or hesitant to take risks

Hyper sensitivity
I prefer to lie down than sit upright
I feel sick when riding in a car, boat,
train, airplane, escalator or elevator

I dislike having my feet off the ground

I have difficulties with balance

I easily lose my balance when riding a
bike or climbing stairs

During Extended Early Level

By the end of Extended Early Level

I am developing a greater willingness
to try new activities that require
balance

I appear comfortable in environments
where my balance is key to movement

I can tolerate sitting for periods of time
I can tolerate movement for short
periods of time using strategies /
resources to support me
I can cope with walking along a low
balance beam or standing on a wobble
board for a short time with support
I am developing better balance using
strategies and supports
I am developing better balance using
strategies and supports such as
stabilisers/hand rails

I can sit, stand or lie down appropriately
to the activity that I am doing
I can cope with travelling in different
modes of transport without distress
I can cope with walking along a higher
balance beam / climbing on a rock wall
with support
I can balance in an age appropriate way
using my limbs
I can maintain my balance when riding a
bike or climbing stairs
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Hypo sensitivity

BODY
AWARENESS /
PROPRIO-CEPTION

Hyper sensitivity

Hypo sensitivity

I have no fear! I may seem to be a
“thrill seeker” (e.g. jumping from high
places, driving fast)

I am beginning to show awarenesss of
height of objects or risk of potential
injury

I demonstrate awareness of risks of
falling and hurting myself so this restricts
my desire to seek thrills

I have difficulty sitting in one position,
often rocking or swinging

I can use strategies / resources to sit
fairly still such as a wobble cushion to
provide me with sensory feedback

I can sit in one position quietly for a
period of time

I twirl on a roundabout for ages without
getting dizzy

I am beginning to show awarenesss of
what dizziness means and how it
happens

I enjoy being upside down (e.g.
monkey bars, hanging off couch)

I am beginning to show awareness of
the effects of hanging upside down for
a period of time such as blood rushing
to my head

At start of Extended Early Level

If twirling on a roundabout I use
strategies to prevent myself from getting
dizzy such as focusing on one point and
turning my head quickly to maintain
balance
I restrict my time upside down to limit
recovery as I am aware of the effect of
inversion on my sense of balance

During Extended Early Level

By the end of Extended Early Level

I have difficulties with fine motor skills,
e.g. manipulating small objects like
buttons or shoe laces. I have poor coordination / appear clumsy

I am developing fine motor skills but
still struggle with manipulation of small
objects

I can manipulate small objects in an
age/stage appropriate manner

I move my whole body to look at
something.

I move my head and trunk in the
direction of something I want to view

I walk in a rigid manner to keep
maximum contact with the ground

I have confidence to lift one foot off the
ground whilst walking

I stand too close when talking to others

I am developing awarenesss of
distance and personal space

I provide personal space when talking
with adults and peers

I fiddle with objects but can do so with
less pressure

I can hold objects without the need to
pull, twist or chew for sensory feedback

I pull, twist, or chew on things (e.g.
shirt, gum, pencil)

I can turn my head and eyes to view
something
I can run and jump as I develop
confidence
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I break toys or hurts classmates
without intent

I am more aware of my strenght and
pressure and what this may feel like to
others

I lean, bump, trip or crash into objects
I have a tendency to prop myself up on
objects or people. I am physically
boisterous (e.g. I launch myself at
people, land on chair with great force)

I am more aware of my body
movements and can contol my actions
to limit heavy contact

I walk along touching walls

I walk along occasionally touching a
wall or rail

I put too much pressure on the pencil
when writing (e.g. writes letter over and
over again until puts a hole in the
paper)

I can use strategies and resources to
control the pressure I use such as use
of felt pens on paper, or use of grips

I pull on my fingers and crack my
knuckles

I am more aware of my finger joints
and use other strategies/resources to
gain feedback

I understand my own strength and can
control my actions

I can use personal space and awareness
of my body to control myself and avoid
colliding with others

I can walk along corridors without the
need for sensory feedback from walls
I am aware of my body movements and
can contol my actions to limit too much
pressure

I use other senses to give me feedback
about my environment in a more
appropriate manner
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Section 3: Curricular links
The Beginning Level Framework will ensure that pupils are prepared for the following Early Level
Experiences and Outcomes.

Communication














I enjoy exploring and playing with the patterns and sounds of language, and can use what I
learn. LIT 0-01a
I enjoy exploring and choosing stories and other texts to watch, read or listen to, and can
share my likes and dislikes. LIT 0-01b
As I listen and talk in different situations, I am learning to take turns and am developing my
awareness of when to talk and when to listen. LIT 0-02a
To help me understand stories and other texts, I ask questions and link what I am learning
with what I already know. LIT 0-07a
Within real and imaginary situations, I share experiences and feelings, ideas and
information in a way that communicates my message. IT 0-09a
As I listen and take part in conversations and discussions, I discover new words and
phrases which I use to help me express my ideas, thoughts and feelings. LIT 0-10a
I explore sounds, letters and words, discovering how they work together, and I can use
what I learn to help me as I read and write. ENG 0-12a
I am aware of the need to respect personal space and boundaries and can recognise and
respond appropriately to verbal and non-verbal communication. HWB 0-45b
Within real and imaginary situations, I share experiences and feelings, ideas and
information in a way that communicates my message. LIT 0-26a
I am developing a sense of size and amount by observing, exploring, using and
communicating with others about things in the world around me. MNU 0-01a
I am aware of and able to express my feelings and am developing the ability to talk about
them. HWB 0-01a
Through play, I have explored a variety of ways of making sounds. SCN 0-11a
I can explore, play and communicate using digital technologies safely and securely. TCH 003a

Cognition







Working on my own and with others, I use my curiosity and imagination to solve design
problems. EXA 0-06a
I enjoy investigating objects and shapes and can sort, describe and be creative with them.
MTH 0-16a
I can collect objects and ask questions to gather information, organising and displaying my
findings in different ways. MNU 0-20a
As I play and learn, I am developing my understanding of what is fair and unfair and the
importance of caring for, sharing and cooperating with others. RME 0-02a
Through creative play, I explore different materials and can share my reasoning for
selecting materials for different purposes. SCN 0-15a
I explore and discover different ways of representing ideas in imaginative ways. TCH 0-11a
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Physical Skills








I am learning to move my body well, exploring how to manage and control it and finding out
how to use and share space. HWB 0-21a
I am developing my movement skills through practice and energetic play. HWB 0-22a
I am aware of my own and others’ needs and feelings especially when taking turns and
sharing resources. I recognise the need to follow rules. HWB 0-23a
By exploring and observing movement, I can describe what I have learned about it. HWB
0-24a
I am enjoying daily opportunities to participate in different kinds of energetic play, both
outdoors and indoors. HWB 0-25a
I know that being active is a healthy way to be. HWB 0-27a
I can describe how I feel after taking part in energetic activities and I am becoming aware of
some of the changes that take place in my body. HWB 0-28a

Life and Independence Skills


















I understand that there are people I can talk to and that there are a number of ways in
which I can gain access to practical and emotional support to help me and others in a range
of circumstances. HWB 0-03a
I make full use of and value the opportunities I am given to improve and manage my
learning and, in turn, I can help to encourage learning and confidence in others. HWB 011a
I am developing my understanding of the human body and can use this knowledge to
maintain and improve my wellbeing and health. HWB 0-15a
I am learning to assess and manage risk, to protect myself and others, and to reduce the
potential for harm when possible. HWB 0-16a
I know and can demonstrate how to keep myself and others safe and how to respond in a
range of emergency situations. HWB 0-17a
I know and can demonstrate how to travel safely. HWB 0-18a
In everyday activity and play, I explore and make choices to develop my learning and
interests. I am encouraged to use and share my experiences. HWB 0-19a
I can describe some of the kinds of work that people do and I am finding out about the
wider world of work. HWB 0-20a
I am aware of my own and others’ needs and feelings especially when taking turns and
sharing resources. I recognise the need to follow rules. HWB 0-23a
I can show ways of getting help in unsafe situations and emergencies. HWB 0-42a
I am aware of the need to respect personal space and boundaries and can recognise and
respond appropriately to verbal and non-verbal communication. HWB 0-45b
I am learning what I can do to look after my body and who can help me. HWB 0-48a
I am learning about respect for my body and what behaviour is right and wrong. I know who
I should talk to if I am worried about this. HWB 0-49a
I am aware of my growing body and I am learning the correct names for its different parts
and how they work. HWB 0-47b
I explore and discover the interesting features of my local environment to develop an
awareness of the world around me. SOC 0-07a
I make decisions and take responsibility in my everyday experiences and play, showing
consideration for others. SOC 0-17a
Within my everyday experiences and play, I make choices about where I work, how I work
and who I work with. SOC 0-18a
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Sensory Skills














I enjoy eating a diversity of foods in a range of social situations. HWB 0-29a
Together we enjoy handling, tasting, talking and learning about different foods, discovering
ways in which eating and drinking may help us to grow and keep healthy. HWB 0-30a
I am becoming aware of how cleanliness, hygiene and safety can affect health and
wellbeing and I apply this knowledge in my everyday routines such as taking care of my
teeth. HWB 0-33a
I explore and discover where foods come from as I choose, prepare and taste different
foods. HWB 0-35a
I enjoy experimenting with a range of textiles. TCH 0-04b
I understand there are things I should not touch or eat and how to keep myself safe, and I
am learning what is meant by medicines and harmful substances. HWB 0-38a
I am learning what I can do to look after my body and who can help me. HWB 0-48a
I am learning to move my body well, exploring how to manage and control it and finding out
how to use and share space. HWB 0-21a
I am developing my movement skills through practice and energetic play. HWB 0-22a
I am learning to move my body well, exploring how to manage and control it and finding out
how to use and share space. HWB 0-21a
I can identify my senses and use them to explore the world around me. SCN 0-12a HWB 047b
I have the freedom to use my voice, musical instruments and music technology to discover
and enjoy playing with sound and rhythm. EXA 0-17a
Inspired by a range of stimuli, I can express and communicate my ideas, thoughts and
feelings through activities within art and design. EXA 0-05a
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Appendix 1: P level chart
Response

Experiential

Encounter
(encountering)

Awareness
(noticing)

(References: Learning Tracks and P Scales)

Descriptor
Learners are present during an activity

Learners appear to show awareness
that something has happened and
notice, or they fleetingly focus on an
object/person

P level
P1 (i) Pupils encounter activities and experiences




P1 (ii) Pupils show emerging awareness of activities and experiences



Response
(responding)

Engagement
(engaging)

They may have periods when they appear alert and ready to focus their attention on certain people, events, objects or parts of
objects e.g. attending briefly to interactions with a familiar person
They may give intermittent reactions e.g. sometimes becoming excited in the midst of social activity

Learners attend and begin to respond
to what is happening often
inconsistently. They begin to
distinguish between people, objects,
events, places

P2 (i) Pupils begin to respond consistently to familiar people, events and objects

Learners show more consistent
attention to and can tell the difference
between specific events, objects,
people etc.

P2 (ii) Pupils being to be proactive in their interactions










Contextual (Developing)

They may be passive or resistant
They may show simple reflex responses e.g. being startled at sudden noises or movements
Any participation is fully prompted

They react to new activities and experiences e.g. withholding their attention
They begin to show interest in people, events and objects e.g. smiling at familiar people
They accept and engage in coactive exploration e.g. focusing their attention on sensory aspect of stories or rhymes when
prompted

They communicate consistent preferences and affective responses e.g. reaching out to a favourite person
They recognise familiar people, events and objects e.g. vocalising or gesturing in a particular way in response to a favourite
visitor
They perform actions, often by trial and improvement, and they remember learned responses over short periods of time e.g.
showing pleasure each time a particular puppet character appears in a poem dramatized by sensory cues
They cooperate with shared exploration and supported participation e.g. taking turns in interactions with a familiar person,
imitating actions and facial expressions

P3 (i) Pupils begin to communicate intentionally
Participation
(participating)

Learners begin to share, take turns
and anticipate familiar sequences of
events (possibly with support)








They seek attention through eye contact, gesture or action
They request events or activities e.g. pointing to key objects or people
They participate in shared activities with less support. They maintain concentration for short periods
They explore materials in increasingly complex ways e.g. reaching out and feeling for objects as tactile cues to events
The observe the results of their own actions with interest e.g. listening to their own vocalisations
They remember learned responses over more extended periods e.g. following the sequence of a familiar daily routine and
responding appropriately

P3 (ii) pupils use emerging conventional communication
Involvement
(communicating)

Learners reach out, join in, ‘comment’
on activity and actions/responses of
others







They greet known people and may initiate interactions and activities e.g. prompting another person to join in with an interactive
sequence
They can remember learned responses over increasing periods of time and may anticipate known events e.g. pre-empting
sounds or actions in familiar poems
They may respond to options and choices with actions or gestures e.g. by nodding or shaking their heads
They actively explore objects and events for more extended periods e.g. turning the pages in a book shared with another person
They apply potential solutions systematically to problems e.g. bringing an object to an adult in order to request a new activity

P levels from P4-8 refer to speaking for gaining skills and understanding: generalised learning (secure).
The above information was sourced from Learning Tracks by Linda Furby and Jilly Catlow (2016) Sage Publications Ltd, London
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Appendix 2: Cognitive skills
Early Years Cognitive Functions

Examples of cognitive skills (thinking processes) that are used on a daily basis from early
childhood throughout adulthood
Examples

Looking and Listening Carefully
Searching systematically

e.g. go along a line then down, left-right, topbottom

Attending to relevant clues

Signifiers – music, what does it mean?

Identifying defining criteria

e.g. big/small, long/short

Being precise and accurate

Exact e.g. measuring

Labelling – words and concepts

Having names for things

Reduction in egocentric communication
Relating past to present experience

Remember when…

Hypothetical thinking e.g. cause – effect
reasoning

If I press this, this happens

Self-regulation

How to manage my feelings

Role taking – theory of mind

I think this but you think that

Comparison

Look carefully, which on is bigger?

Categorisation – animals, birds, trees

e.g. big, small, red, yellow, green, rough,
smooth, noisy and quiet

Correspondence – pre counting

e.g. being able to put 1 bead in 1 cup or 1
apple for each child

Conservation of constancy

What stays the same and what is different?

Sequencing

e.g. putting things in order, beads on a
string, pictures or time, visual timetable

Pattern recognition

e.g. matching a pattern or continuing a
pattern

Use of several sources of information

e.g. find the red triangle

Adapted by Ruth Deutsch from Bright Start: The Cognitive Curriculum for Young Children

1. Explicit Teaching
-

- e.g. “skill of the week”

2. Efforts to raise children’s awareness of their cognitive skills
-

Tell children which cognitive skills are needed for success

-

Name the skills you see children using

-

Praise the use of cognitive skills

3. Efforts to raise parent’s awareness of cognitive skills
4. Cognitive skills being made accessible to children
-

Visual displays, puppets, characters

-

Age appropriate language
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Focusing

Exciting

Expanding

Encouraging

Regulation
Behaviour

Focusing - Directing a child’s attention.
E.g. bringing closer, covering distractions, repeating, sequencing, grouping, helping the child focus, seer, hear and feel clearly.
Exciting - Expressing verbal or non-verbal excitement in order to arouse the child’s emotions in relation to an object, experience or person.
Link back to still face experiment
Expanding - Extending a child’s knowledge or understanding beyond what is immediately necessary.
E.g. Explaining, elaborating, highlighting the thinking skills being used, linking to past or future experiences, request for expansion of ideas.
E.g. “Does it remind you of anything?”, “What is it like?” versus “Good”, “Fine” etc.
Enhances thinking and language development.
Encouraging – Expressing verbal or non-verbal satisfaction with a specific aspect of the child’s behaviour which has or will contribute to success
E.g. Praising in a way that is meaningful for the child, specifying what the child has done that has led to success, providing immediate feedback to the child.
Regulation Behaviour – Behaviours that model, demonstrate or tell the child how to regulate their behaviour in order to succeed
E.g. Regulating speed, accuracy, force, sequence of activities

Research indicates that
children’s readiness to learn in
the future is as much affected
by how we teach, as it is by
what we teach e.g. Research
has found that the presence of
quality adult teaching
behaviours are a better
predictor of children’s
cognitive functioning at age 4
years than children’s own
cognitive test scores from
earlier in their childhood, or
than mother’s own education.
Studies show that it is
possible to enhanced parents’
or teachers’ teaching
behaviours through training,
and that this consequently
affects the mental
development of children
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Appendix 3: Sensory integration information

This section links with cognitive skills and responses to the environment

Sense : SIGHT
Hyper (over) sensitivity
o Distorted vision - objects and
bright lights can appear to jump
around.
o Images may fragment.
o Easier and more pleasurable to
focus on a detail rather than the
whole object.
o Has difficulty getting to sleep as
sensitive to the light.
o Stares at spinning objects
o Becomes confused or overexcited when presented with
busy visual stimuli (e.g. wall
displays, worksheets)
o Avoids bright lights, including
sunlight
o Extremely organised with
possessions
o Limited eye contact or looks
beyond person’s face or object
o Trouble locating desired item on
cluttered shelf

Support
Hypo (under) sensitivity

o Objects appear quite dark, or
lose some of their features.
o Central vision is blurred but
peripheral vision quite sharp.
o A central object is magnified but
things on the periphery are
blurred.
o Poor depth perception, problems
with throwing and catching,
clumsiness.
o Misjudges spatial relationships so
bumps into people or things
o Extremely disorganised with
possessions
o Loses place when reading Poor
attention to visual detail
o Trouble locating desired item on
cluttered shelf

Over
You could make changes to the environment such reducing
fluorescent lighting, providing sunglasses, using blackout
curtains, creating a workstation in the classroom - a space or
desk with high walls or divides on both sides to block out
visual distractions, using blackout curtains.

Under
Ways you might help include the types
of visual supports or coloured lenses

Environmental Considerations
Keep areas clutter free to reduce visual stimuli
Avoid changes in colour and pattern of floor coverings in
rooms
Avoid patterned or bright wall coverings (use neutral and pale
pastel colours)
Reduce light levels, dimmer switches
Avoid fluorescent light especially the ones with visible flicker
Use curtains and blinds especially against low winter sun
Avoid visually distracting displays or only use them where
those with visual sensitivity can avoid them








Use systematic methods to look for something or
scanning information e.g. teach explicitly look left to right,
top to bottom. Consider this when reading (use of a
reading ruler might be appropriate)
When presenting visual information present the least
amount possible
Eliminate background visual stimuli – ensure that items
are placed on the same level and spaces do not become
cluttered
Adjust computer monitor for brightness, font style/size
etc.
Allow the child to wear sunglasses or a cap to block out
natural sunlight
Use a workstation / concentration booth to reduce visual
distraction









Make visual cues more obvious through
the use of bold text, colour, highlighting or
underlining
Label cupboards and drawers – ensure
items are kept in the same place
Information to be provided visually so it
can be taken away and reviewed and
processed later
Ensure that any lighting used is bright,
especially in a thinking task
Use a glow pen in a dark tent to spell out
letters, use gloves with lit finger tips to
draw attention or for use in numeracy
tasks (e.g.
https://www.youtube.com/watch?v=yf0-9mLWqo&index=46&list=PLD0EyRO92y
SLN-upOZpSZbDZR-miwJZqE ).
Use of fluorescent pens/paint under UV
light (30 times brighter than felt pens in
daylight.)

50 |Aberdeenshire Framework for supporting pupils with significant and complex needs

Sense : SOUND
Hyper (over) sensitivity

o Noise can be magnified and
sounds become distorted and
muddled.
o May be able to hear
conversations in the distance.
o Inability to cut out sounds –
notably background noise,
leading to difficulties
concentrating.
o Sudden loud noises cause
distress (e.g. fire drill, hand
dryer)
o Complains of noises that others
don’t notice (i.e. lawn mower,
insects on window, pupils
writing on paper)
o Covers ears in the cafeteria or
cannot go into the gym during
busy times
o Demands that only one person
talks at a time
o Distractible when trying to work
in a noisy environment
o Hums or sings to self
o Talks louder than anyone in the
class
o Prefers very loud music or
complete silence

Support
Hypo (under) sensitivity

o May only hear sounds in one ear,
the other ear having only partial
hearing or none at all.
o May not acknowledge particular
sounds.
o Might enjoy crowded, noisy
places or bang doors and
objects.
o Hums or sings to self
o Talks louder than anyone in the
class
o Prefers very loud music or
complete silence
o Does not acknowledge particular
sounds
o Doesn’t respond to name being
called
o Enjoys crowded, noisy places or
banging doors / objects

Over

Environmental Considerations:
Soft flooring / carpet to reduce sound of movement in rooms
Keep windows / doors shut to reduce external noise
Use workstations with high sides to block noise from room
Use quiet work areas away from noise sources
Sound deadening material in rooms; wall coverings, heavy
curtains, soft furnishings
Draft excluders, cushion closers to reduce sound of doors
opening and closing
Remove school bells / sirens for lesson changes

Under
You could help by using visual supports to
back up verbal information, and ensuring that
other people are aware of the undersensitivity so that they can communicate
effectively. You could ensure that the
experiences they enjoy are included in their
daily timetable, to ensure this sensory need is
met.
Environmental Considerations:
Have background music on while
concentrating – can help to focus attention
Listen to loud music with an uneven beat and
varying volumes and rhythms

Reduce volume of auditory stimuli
Ear defenders to block noise – choose from over ear, large
DJ style or discrete ear pods / plugs
Quiet music through headphones can help reduce outside
noise
Soft, background music with an even beat or humming, using
repetitive, predictable noise
Digital clocks (they usually don’t tick)









Warn of fire drill, seat person away from fire bell / use ear
defenders
Limit information or instructions that are given at any one
time
Only one person giving instruction at one time
Use visual cues e.g. signs, symbols, gestures and reduce
auditory cues
Use sound lotto exercises to teach practise attending to
different sounds
Use small steps and structure to expose the individual to
offending noises
Chewing gum or other strong proprioceptive jaw input can
compete with external noises
Give time to process auditory information










Guess what are the sounds on tape – use
listening lotto
Create a CD / Tape that would match
your daily visual timetable
Use singing / music to help with routines
Vary voice intonation when talking
Provide auditory cues e.g. timers with an
auditory cue
Provide opportunities to experiment with
noise makers e.g. instruments
Use a variety of methods to
communicate, multi-sensory approach,
don’t rely on auditory communication
Give time to process auditory information
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Sense :
SMELL/OLEFACTORY

Support

Hyper (over) sensitivity

Hypo (under) sensitivity

o Smells can be intense and
overpowering. This can
cause toileting problems.
o Dislikes people with distinctive
perfumes, shampoos, etc.
o May have an adverse reaction
to smells (e.g. express dislike
for a person’s perfume or
aftershave, or comment on the
smell of coffee on a person’s
breath)
o Breathes through their mouth
instead of their nose
o Won’t visit certain environments
(e.g. farms, petting zoos, fish
shops)
o Won’t use toilets in school

o Some people have no sense of
smell and fail to notice extreme
odours (this can include their own
body odour).
o Some people may lick things to
get a better sense of what they
are.
o May smell everything they touch
to become oriented and
comfortable with the object or
thing
o Failure to notice extreme odours

Over
You could help by using unscented detergents or shampoos,
avoiding wearing perfume, and making the environment as
fragrance-free as possible.
Environmental Considerations:
Minimise / ban use of perfumes/scented products/toiletries by
others

Under
You could help by creating a routine around
regular washing and using strong-smelling
products to distract people from inappropriate
strong-smelling stimuli (like faeces).

Don’t use air fresheners

Ensure extra care when offering food / drinks
(hot/cold/rough textures that could cause
injury to inside of mouth)

Reduce use of highly scented foods

Chew gum or eat strong tasting mints when
feeling restless

Keep preferred foods readily available
Avoid change in menus
Avoid too many flavours in one meal (and/or initially, strong
flavours such as vinegar, chilli, lemon)
Provide variety of textures during meals

Access different scented foods / perfumes
throughout the day – these could be aligned
to timetable activities
Ensure sauces / condiments are served on
the side with food
Encourage trying new foods
Visit places that have different smells
Play smell and taste games (e.g. blindfold
guess the smell)
When out, encourage them to smell different
things (e.g. flowers)
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Sense : TASTE /
GUSTATORY

Support

Hyper (over) sensitivity

Hypo (under) sensitivity

o Finds some flavours and foods
too strong and overpowering
because of very sensitive taste
buds. Has a restricted diet.
o Certain textures cause
discomfort - may only eat
smooth foods like mashed
potatoes or ice-cream.
o Won’t eat certain foods (i.e.
dislikes or likes texture or taste)
o Will only eat very bland foods
o Gags when told to eat food
doesn’t like

o Likes very spicy foods.
o Eats or mouths non-edible items
such as stones, dirt, soil, grass,
metal, faeces. This is known
as pica.
o Eats strongly flavoured foods
(e.g. lemons, hot sauce)
o Licks or tastes non-food objects
(e.g. playdough, toys, pencil end)

Over

Environmental Considerations:
Minimise / ban use of perfumes/scented products/toiletries by
others
Don’t use air fresheners
Reduce use of highly scented foods

Under
Ensure extra care when offering food / drinks
(hot/cold/rough textures that could cause
injury to inside of mouth)
Chew gum or eat strong tasting mints when
feeling restless
Access different scented foods / perfumes
throughout the day – these could be aligned
to timetable activities

Keep preferred foods readily available

Ensure sauces / condiments are served on
the side with food

Avoid change in menus

Encourage trying new foods

Avoid too many flavours in one meal (and/or initially, strong
flavours such as vinegar, chilli, lemon)

Visit places that have different smells

Provide variety of textures during meals
Serve food sauces / condiments on the side
Ensure that unscented soaps are made available









When introducing new foods ensure that only one new
taste is introduced at a time and that something familiar is
also available
Avoid highly scented places
Allow to eat away from group if food is strongly scented
Allow to eat away from kitchen if strong scent of cooking
food is present
Drink from straw
Chew on straw, chewy tubes etc.
Eating a variety of textures of food can reduce reaction to
taste (e.g. crunchy, hard, chewy foods

Play smell and taste games (e.g. blindfold
guess the smell)
When out, encourage them to smell different
things (e.g. flowers)
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Sense : TOUCH

Support

Hyper (over) sensitivity

Hypo (under) sensitivity

o Touch can be painful and
uncomfortable - people may not
like to be touched and this can
affect their relationships with
others.
o Dislikes having anything on
hands or feet.
o Difficulties brushing and
washing hair because head is
sensitive.
o May find many food textures
uncomfortable.
o Only tolerates certain types of
clothing or textures.
o Appears to react negatively to
touch, being hugged or bumped
into
o Avoids touching certain surfaces
or textures (e.g. fabrics, carpets,
slimy foods)
o Dislikes getting hands or feet
messy (e.g. sand, creams,
paint)
o Avoids being touched on the
face, hair or head (e.g. washing
face, hair cut)
o Distress caused by getting nails
cut
o Reacts negatively when
approached unexpectedly
o Avoids being bare foot

o Holds others tightly - needs to do
so before there is a sensation of
having applied any pressure.
o Has a high pain threshold.
o May be unable to feel food in the
mouth.
o May self-harm.
o Enjoys heavy objects (e.g.
weighted blankets) on top of
them.
o Smears faeces as enjoys the
texture.
o Chews on everything, including
clothing and inedible objects.
o Appears overly affectionate,
being hugged or bumped into
o Craves touching certain surfaces
or textures (e.g. fabrics, carpets,
slimy foods)
o Touches everything in sight
o Doesn’t react to pain such as
cuts, injections, bruises, or
breakage of bones
o Bite his or her own skin
o Wears shorts even in extreme
cold temperature
o Breaking or dropping things due
to holding them too tightly or too
softly in their hands
o Craves being bare foot

Over









warning the person if you are about to touch them always approach them from the front
remembering that a hug may be painful rather than
comforting
changing the texture of food (e.g. purée it)
slowly introducing different textures around the person's
mouth, such as a flannel, a toothbrush and some different
foods
gradually introducing different textures to touch, e.g. have
a box of materials available
allowing a person to complete activities themselves (e.g.
hair brushing and washing) so that they can do what is
comfortable for them
turning clothes inside out so there is no seam, removing
any tags or labels
allowing the person to wear clothes they're comfortable
in.

Environmental Considerations

Under










Create a multi-textured environment
Create opportunities to experience a variety of textures,
temperatures and pressures
Pupils may be irritated by tags / labels / seams on their clothing awareness of dressing up in nursery, or costumes in drama
(secondary)
Avoid light touch – firm touch will be more calming and
organising/reassuring
Hiding and finding small objects such as small animals in
playdough
Activities to experience different tactile sensations such as sand,
clay, water, woodwork, baking with pastry and dough, arts and
crafts, finger painting
Explore different textures such as jelly, cornflour, rice, bubble wrap
Deep pressure activities before dressing, messy play or any
activity involving touch, to decrease tactile defensiveness
Therapy balls
Encourage the child to stand at the end of the line
Allocate a coat peg at the end of the row
Allow the child to leave 5 mins early for next lesson in Secondary,
or think about how they might be supported in the busy dining hall

Sit them next to a pupil that doesn’t fidget






for smearing, offering alternatives to
handle with similar textures, such as jelly,
or cornflour and water
for chewing, offering latex-free tubes,
straws or hard sweets (chill in the fridge).
Many of the activities mentioned just now
will also help to increase tactile
awareness
Use hand fidgets e.g. koosh ball, fidget
cube, to increase tactile stimulation
“Feely bag” using a variety of hiding
textures (E.g. sand, bag, gloop)
Use a range of different textures /
materials when teaching e.g. wooden
blocks, smooth cubes, flat counters in
numeracy, glitter / playdough / mermaid
fabric / shaving foam for writing
Walking bare feet on different materials
(sand, mats)
Deep pressure activities as mentioned
before
Vibrating mats / cushions
Soft play area
Be aware of dangers as children with
hyposensitivity to touch can injure
themselves easily and may not notice
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Sense : BALANCE /
VESTIBULAR

Support

Hyper (over) sensitivity

Hypo (under) sensitivity

o Difficulties with activities like
sport, where we need to control
our movements.
o Difficulties stopping quickly or
during an activity.
o Car sickness.
o Difficulties with activities where
the head is not upright or feet
are off the ground.
o Fearful! May be sedentary or
cautious or hesitant to take risks
o Difficulty sitting in one position,
often rocking or swinging
o Prefers to lie down than sit
upright
o Feels sick when riding in a car,
boat, train, airplane, escalator or
elevator
o Dislikes feet off the ground
o Difficulties with balance
o Easily loses balance when
riding a bike or climbing stairs

o A need to rock, swing or spin to
get some sensory input.
o No fear! May seem to be a “thrill
seeker” (e.g. jumping from high
places, driving fast)
o Difficulty sitting in one position,
often rocking or swinging
o Twirls on roundabout for ages
without getting dizzy
o Enjoys being upside down (e.g.
monkey bars, hanging off couch)
o Difficulties with balance
o Easily loses balance when riding
a bike or climbing stairs

Over
You could help by breaking down activities into small, more
easily manageable steps and using visual cues such as a
finish line.
Encourage activities that help to develop the vestibular
system. For children this could include using rocking horses,
swings, roundabouts and seesaws.
Environmental considerations:
Use alternative seating equipment such as therapy balls, t‐
stools, move ‘n sit discs, and air wedges.
Alternatives to specific seating equipment might include tying
a bungee rope round the chair legs or attaching tennis balls to
rope tied to the chair.
Jumping on trampette (could have in corner of classroom or
soft area)
Programme of activities such as use of wobble boards, PE
bench for ‘tightrope walking’, yoga style balancing etc. (Does
this come under vestibular?)
Provide movement breaks
Break down activities into small steps, use visual cues and
prompts
Threading activities to develop fine-motor skills and control
Hama beads
Gardening – planting seeds

Under
You could encourage activities that help to
develop the vestibular system. This could
include using rocking horses, swings,
roundabouts, seesaws, catching a ball or
practising walking smoothly up steps or
curbs.
Physical activities to develop body
awareness:
Jump up and down, dance, tap feet, stretch,
lean back on chair, shake head from side to
side, roll head in circular motion, rotate feet
and ankles, pressing down on top of head
with hands, lying down and pushing against a
wall with feet, hopscotch, push ups against
floor / wall, chair press ups, throwing and
catching balls / bean bags of varying weights,
kicking balls, sitting on large ball and
bouncing
Lying under a weighted blanket
Teach the “arm’s length” rule
Squeezy objects to hold, Thera putty – allow
the child to apply deep pressure themselves
Provide weighted lap pads during circle time
or seat work (these can be made easily – sew
fabric into a rectangular pillow shape and fill
with dry beans)
Provide “heavy work” chores when child
appears to be escalating (e.g. carrying a pile
of books to the library)
Hide letters in the ball pool, conduct lessons
in the ball pool
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Sense : BODY AWARENESS
/ PROPRIOCEPTION

Support

Hyper (over) sensitivity




Difficulties with fine motor skills,
e.g. manipulating small objects
like buttons or shoe laces.
Moves whole body to look at
something.
Stands too close when talking to
others

Hypo (under) sensitivity

















Over

Stands too close to others,
You could help by offering 'fine motor' activities like lacing
because they cannot measure
their proximity to other people
boards.
and judge personal space.
Environmental Consideration:
Finds it hard to navigate rooms
and avoid obstructions.
Provide enough space to move without bumping into others
May bump into people.
Wide corridors and doorways
Pulls, twists, or chews on things
(e.g. shirt, gum, pencil)
Place chairs further apart than usual for group seating
Breaks toys or hurts classmates
Avoiding crowded places
without intent
Leans, bumps, trips or crashes
Don’t clutter rooms with too much furniture
into objects
Place furniture around the edge of the room to make
Walks along touching walls
navigation easier
Tendency to prop themselves up
on objects or people
Coloured tape on the floor, or different floor coverings to
Too much pressure when writing
indicate boundaries
(e.g. writes letter over and over
Provide wide visibly clear routes between spaces
again until puts a hole in the
paper)
Deliberately falls or crashes into
Break down activities into small steps, use visual cues such
things
as a finish line or prompts
Physically boisterous (e.g.
In circle time, provide defined boundaries, such as carpet
launching themselves at people,
squares for each child or wobble cushions to sit on
landing on chair with great force)
Walks in a rigid manner to keep
Having a ‘safe space’ a quiet space where a child can go to
maximum contact with the ground
calm and have some ‘time out to regulate. (sometimes tents
Poor co-ordination / appears
and screened areas are used) Think about who might need
clumsy
this before / after movement activities such as PE /
Pulls on fingers and cracks
Playground
knuckles

Under






positioning furniture around the edge of a
room to make navigation easier
using weighted blankets to provide deep
pressure
putting coloured tape on the floor to
indicate boundaries
using the 'arm's-length rule' to judge
personal space - this means standing an
arm's length away from other people.

Encourage activities that help to develop the
vestibular system. For children this could
include using rocking horses, swings,
roundabouts and seesaws.
Use alternative seating equipment such as
therapy balls, t‐stools, move ‘n sit discs, and
air wedges.
Alternatives to specific seating equipment
might include tying a bungee rope round the
chair legs or attaching tennis balls to rope tied
to the chair.
Jumping on trampette (could have in corner
of classroom or soft area)
Programme of activities such as use of
wobble boards, PE bench for ‘tightrope
walking’, yoga style balancing etc. (Does this
come under vestibular?)
Provide movement breaks
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Glossary
AAC

Alternative and Augmentative Communication (use of other means than
verbal to communicate for example gesture, body language, signing, symbols,
objects of reference, photos, I-Pad and voice machines, and computer / eyegaze technology)

APEC

APEC is an acronym: Assessing and Promoting Effective Communication:
APEC second edition is a course designed to meet the needs of class
teachers, classroom assistants and SLT assistants who work with students
with special educational needs. APEC introduces participants to an
assessment framework and teaching approaches developed at the Redway
School and described in Communication, Curriculum and Classroom Practice
(Latham and Miles, 2001, David Fulton Publishers Ltd)

CSP

Co-ordinated Support plan

ELKLAN

ELKLAN is not an acronym it is: Elklan was established in 1999 by two
experienced speech and language therapists Liz Elks and Henrietta
McLachlan in response to a demand for training to be delivered by speech
and language therapists to education staff to enable them to be more effective
in their support of children with speech, language and communication needs
(SLCN).

IEP

Individual Education Plan

MAP

Managing Accessibility Plan

PEEP

Personal Emergency Evaluation Plan

SLCN

Speech, Language and Communication Needs
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